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Course Description and Rationale 
Special Topics in the Humanities is a research-based course that is designed primarily to: 

• familiarize students with research as a process of inquiry;  
• bring students to the understanding that research is a recursive process that requires the 

reassessment of theses based on new information; 
• teach students how to systematically evaluate sources for reliability and validity using 

rigorous criteria and to do so consistently; 
• strengthen students’ ability to digest information and take notes effectively by presenting 

them with multiple models for representing information; 
• instruct students how to document sources appropriately, both within text and as part of a 

“Works Cited” page, using the Modern Language Association (MLA) format; 
• develop and strengthen students’ public speaking skills by having them repeatedly create 

and deliver findings using presentation software. 
 
The course meets throughout the year, from September to June, on alternate days. 
 
Research to Deepen Understanding 
Research to Deepen Understanding is a document issued by the New York State Department of 
Education designed to strengthen students’ skills in Grades 7-12 in the core literary proficiencies 
of “reading closely and researching in order to develop and communicate evidence-based claims 
and arguments about complex texts and topics.”  Four units are specified: 
 

• Unit I: Reading Closely for Textual Details 
• Unit II: Making Evidence-Based Claims 
• Unit III: Researching to Deepen Understanding 
• Unit IV: Building Evidence-Based Arguments 

 
In the words of the State Education Department: “These units lay out an inquiry process through 
which students learn how to deepen their understanding of topics. Students pose and refine 
inquiry questions, exploring areas they wish to investigate. They find and assess sources and 
organize researched material in ways that will support their analysis and integration of 
information. As their inquiry progresses, they evaluate and extend their research, synthesize their 
information, and eventually express their evolving evidence-based perspective.”   
 
In Research to Deepen Understanding, instruction is organized around five central tasks, as 
specified on the State Education Department’s website: 

1. Initiating Inquiry: Students learn the purposes and processes of using inquiry and 
research to deepen understanding. Students initiate inquiry on a topic through 
collaboratively generating questions to direct and frame research. 



5 
 

2. Gathering Information: Students learn how to conduct searches, assess and annotate 
sources, and keep an organized record of their findings. 

3. Deepening Understanding: Students analyze key sources through close reading to deepen 
their understanding and draw personal conclusions about their areas of investigation. 

4. Finalizing Inquiry: Students analyze and evaluate their material with respect to their 
Research Frames and refine and extend their inquiry as necessary. 

5. Developing and Communicating an Evidence-Based Perspective: Students draw from 
their research and personal analysis to develop and communicate an evidence-based 
perspective. 

 
Special Topics in the Humanities addresses each of these tasks over the course of the curriculum 
and will therefore allow the District to meet this educational charge from the State Education 
Department.  Moreover, inquiry as a process, as well as research, and documentation skills, is 
transferable across subject areas and will provide students with a solid foundation for high school 
learning that can, in turn, be enhanced over the course of four years to prepare them for 
university study and the world of adult work. 
 
Foundation for Advanced Placement Capstone 
Advanced Placement Capstone, initiated at Hicksville High School in the 2018-19 school year 
with the offering of Advanced Placement Seminar, is a two-year program sponsored by The 
College Board that offers students the opportunity to learn advanced research techniques and 
inquiry as part of preparation for college and university-level research.  Students in Advanced 
Placement Seminar make two required presentations during the course, one with a peer group 
and the other individually; each presentation is accompanied by research papers that are authored 
individually.  Each presentation and paper is assessed via rigorous rubrics provided by The 
College Board that reflect expectations of a college preparatory course. 
 
Advanced Placement Capstone culminates in the second year of study with Advanced Placement 
Research, in which each student designs, researches, prepares, and presents a year-long 
individual study on a topic of personal interest using college-level academic sources.  As with 
Advanced Placement Seminar, each presentation and paper is assessed via rigorous rubrics; 
again, these reflect appropriate expectations of a college preparatory course. 
 
A key component of the Advanced Placement Capstone program is its emphasis on research as 
an ongoing and recursive process that centers on asking questions, finding and evaluating 
courses, integrating and synthesizing information, and presenting finding.  The inquiry, 
analytical, and presentation skills central to both Advanced Placement Seminar and Advanced 
Placement Research are summarized in the acronym “QUEST,” which represents: 

● Question; 
● Understand; 
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● Evaluate; 
● Synthesize; 
● Transform. 

 
The QUEST framework is mirrored in the required skill set articulated in Researching to Deepen 
Understanding.  By rooting the Special Topics in the Humanities curriculum in the Researching 
to Deepen Understanding framework, we will provide students with a strong foundation that will 
make them readily prepared to enroll in the Advanced Capstone program. 
 
That foundation will be strengthened further by the inclusion in the Special Topics in the 
Humanities curriculum the RAVEN protocol.  Taken directly from the College Board’s 
Advanced Placement Capstone guidelines, the RAVEN protocol is a tool for assessing the 
reliability and validity of any given source of information.  An acronym, “RAVEN” stands for: 

• Reputation: What do you know about the reputation of the author, the sources, and/or the 
publication? 

• Ability to Observe: Is the author in a position that allows access to reliable evidence? If 
the article is about an event, did the author actually observe the event? 

• Vested Interest: Does the author have a personal stake in the topic or event? Would the 
author gain anything by lying? Would the author gain anything by telling the truth? 

• Expertise: Does the author have specialized knowledge on the topic or event? Is the 
author considered an expert in the field? Does the evidence come from a source that has 
expertise on the topic or event? 

• Neutrality: Is the author neutral about the issue or is bias evident? Is the source of the 
evidence neutral or biased? 

 
Units of Study 
Special Topics in the Humanities will consist of the following required units of study, listed 
alphabetically below; units will vary in length and in the focus of their inquiry and research. 
 

1.  “Nevermore” Bad Sources:  Using RAVEN to Assess Validity 
2. Opposing Viewpoints in Context 
3. Speech/ Environmental Project 
4. This I Believe  
5. Unsolved Mysteries 
6. What in the World? 

 
In addition, there will also be a “Teacher’s Choice” unit during which teachers may select from 
any of the topics listed below: 

1. American Songbook 
2. A Decade in Fashion 
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3. Images of America: Canvas, Film, and Photo 
4. Social Justice 

 
A chronological listing of units to be covered throughout the year is given in the table chart 
below. 
 
Special Topics in the Humanities – Projects by Quarter 
Quarter 1 Quarter 2 Quarter 3 Quarter 4 
 
1.This I Believe 
2.“Nevermore” Bad 

Sources:  Using 
RAVEN to Assess 
Validity 

3.What in the World? 

 
1.Unsolved Mysteries 
2.Teacher’s Choice 

 
1. Environmental 

Project 
2. Speech 

  
1.Opposing Viewpoints 

in Context 

 
Assessments and Grading 

Assessments in the course will be project-based and will include not only summary assessments 
at the end of each unit but ongoing assessments throughout each unit as well, some of which will 
be graded and some of which will be purely formative to assess students’ developing 
understanding.  In each unit, students will be required to complete a variety of assignments that 
will include documenting evidence, completing graphic organizers, providing written 
evalut8ions of sources using RAVEN, writing essays, and responding to gallery walks, among 
others.  Rubric-driven presentations of varied designs will be required in each unit. 
 
There is no final exam or final project for the course; each unit of study has its own culminating 
activity that will constitute a significant portion of each student’s average in the quarter in which 
the project is assessed. 
 
Students’ End-of-Year (EOY) average for the course will be calculated as the mean value of 
their four quarter averages: (Q1 + Q2 + Q# + Q4)/4. 
 
Learning Standards Addressed 
 
Multiple standards are addressed by the Special Topics in the Humanities curriculum in each of 
the following areas: 
• Common Core Learning Standards (CCLS) for Grade 8 English Language Arts (ELA); 
• the American Association of School Librarians (AALS) Standards; 
• International Society for Technology in Education (ISTE) Standards for Students. 
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A comprehensive list of those standards follows, organized by skill category within each set of 
standards. 
 
NYS ELA CCLS – Grade 8 
 

Reading Standards for Informational Text 
• RI.8.1: Cite the textual evidence that most strongly supports an analysis of what the text 

says explicitly as well as inferences drawn from the text. 
• RI.8.2: Determine a central idea of a text and analyze its development over the course of 

the text, including its relationship to supporting ideas; provide an objective summary of 
the text. 

• RI.8.3: Analyze how a text makes connections among and distinctions between 
individuals, ideas, or events (e.g., through comparisons, analogies, or categories). 

• RI.8.4: Determine the meaning of words and phrases as they are used in a text, including 
figurative, connotative, and technical meanings; analyze the impact of specific word 
choices on meaning and tone, including analogies or allusions to other texts. 

• RI.8.5: Analyze in detail the structure of a specific paragraph in a text, including the role 
of particular sentences in developing and refining a key concept.  

• RI.8.6: Determine an author’s point of view or purpose in a text and analyze how the 
author acknowledges and responds to conflicting evidence or viewpoints.  

• RI.8.7: Evaluate the advantages and disadvantages of using different mediums (e.g., print 
or digital text, video, multimedia) to present a particular topic or idea.  

• RI.8.8: Delineate and evaluate the argument and specific claims in a text, assessing 
whether the reasoning is sound and the evidence is relevant and sufficient; recognize 
when irrelevant evidence is introduced.  

• RI.8.9: Analyze a case in which two or more texts provide conflicting information on the 
same topic and identify where the texts disagree on matters of fact or interpretation.  

• RI.8.10: By the end of the year, read and comprehend literary nonfiction at the high end 
of the grades 6–8 text complexity band independently and proficiently.  

 
Writing Standards 
• W.8.1: Write arguments to support claims with clear reasons and relevant evidence. 
• W.8.1.a: Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or 

opposing claims, and organize the reasons and evidence logically. 
• W.8.1.b: Support claim(s) with logical reasoning and relevant evidence, using accurate, 

credible sources and demonstrating an understanding of the topic or text. 
• W.8.1.c: Use words, phrases, and clauses to create cohesion and clarify the relationships 

among claim(s), counterclaims, reasons, and evidence. 
• W.8.1.d: Establish and maintain a formal style. 
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• W.8.1.e: Provide a concluding statement or section that follows from and supports the 
argument presented.  

• W.8.2: Write informative/explanatory texts to examine a topic and convey ideas, 
concepts, and information through the selection, organization, and analysis of relevant 
content. 

• W.8.2.a: Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, 
and information into broader categories; include formatting (e.g., headings), graphics 
(e.g., charts, tables), and multimedia when useful to aiding comprehension. 

• W.8.2.b:  Develop the topic with relevant, well-chosen facts, definitions, concrete details, 
quotations, or other information and examples. 

• W.8.2.c: Use appropriate and varied transitions to create cohesion and clarify the 
relationships among ideas and concepts. 

• W.8.2.d: Use precise language and domain-specific vocabulary to inform about or 
explain the topic. 

• W.8.2.e: Establish and maintain a formal style. 
• W.8.2.f: Provide a concluding statement or section that follows from and supports the 

information or explanation presented. 
• W.8.4: Produce clear and coherent writing in which the development, organization, and 

style are appropriate to task, purpose, and audience. 
• W.8.5: With some guidance and support from peers and adults, develop and strengthen 

writing as needed by planning, revising, editing, rewriting, or trying a new approach, 
focusing on how well purpose and audience have been addressed. 

• W.8.6: Use technology, including the Internet, to produce and publish writing and present 
the relationships between information and ideas efficiently as well as to interact and 
collaborate with others. 

• W.8.7: Conduct short research projects to answer a question (including a self-generated 
question), drawing on several sources and generating additional related, focused 
questions that allow for multiple avenues of exploration.  

• W.8.8: Gather relevant information from multiple print and digital sources, using search 
terms effectively; assess the credibility and accuracy of each source; and quote or 
paraphrase the data and conclusions of others while avoiding plagiarism and following a 
standard format for citation. 

• W.8.9: Draw evidence from literary or informational texts to support analysis, reflection, 
and research. 

• W.8.9.b: Apply grade 8 Reading standards to literary nonfiction (e.g., “Delineate and 
evaluate the argument and specific claims in a text, assessing whether the reasoning is 
sound and the evidence is relevant and sufficient; recognize when irrelevant evidence is 
introduced”).  
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• W.8.10: Write routinely over extended time frames (time for research, reflection, and 
revision) and shorter time frames (a single sitting or a day or two) for a range of 
discipline specific tasks, purposes, and audiences.  

 
Speaking and Listening Standards 
• SL.8.1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, 

and teacher-led) with diverse partners on grade 8 topics, texts, and issues, building on 
others’ ideas and expressing their own clearly. 

• SL.8.1.a: Come to discussions prepared, having read or researched material under study; 
explicitly draw on that preparation by referring to evidence on the topic, text, or issue to 
probe and reflect on ideas under discussion. 

• SL.8.1.b: Follow rules for collegial discussions and decision-making, track progress 
toward specific goals and deadlines, and define individual roles as needed. 

• SL.8.1.c: Pose questions that connect the ideas of several speakers and respond to others’ 
questions and comments with relevant evidence, observations, and ideas. 

• SL.8.1.d: Acknowledge new information expressed by others, and, when warranted, 
qualify or justify their own views in light of the evidence presented. 

• SL.8.1.e: Seek to understand other perspectives and cultures and communicate effectively 
with audiences or individuals from varied backgrounds. 

• SL.8.2: Analyze the purpose of information presented in diverse media and formats (e.g., 
visually, quantitatively, orally) and evaluate the motives (e.g., social, commercial, 
political) behind its presentation.  

• SL.8.2.a: Use their experience and their knowledge of language and logic, as well as 
culture, to think analytically, address problems creatively, and advocate persuasively. 

• SL.8.3: Delineate a speaker’s argument and specific claims, evaluating the soundness of 
the reasoning and relevance and sufficiency of the evidence and identifying when 
irrelevant evidence is introduced. 

• SL.8.4: Present claims and findings, emphasizing salient points in a focused, coherent 
manner with relevant evidence, sound valid reasoning, and well-chosen details; use 
appropriate eye contact, adequate volume, and clear pronunciation. 

• SL.8.5: Integrate multimedia and visual displays into presentations to clarify information, 
strengthen claims and evidence, and add interest. 

• SL.8.6: Adapt speech to a variety of contexts and tasks, demonstrating command of 
formal English when indicated or appropriate. 

 
Language Standards 
• L.8.1: Demonstrate command of the conventions of standard English grammar and usage 

when writing or speaking. 
• L.8.1.b: Form and use verbs in the active and passive voice. 
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• L.8.1.c: Form and use verbs in the indicative, imperative, interrogative, conditional, and 
subjunctive mood. 

• L.8.2: Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing.  

• L.8.2.a: Use punctuation (comma, ellipsis, dash) to indicate a pause or break.  
• L.8.2.b: Use an ellipsis to indicate an omission. 
• L.8.2.c: Spell correctly. 
• L.8.3: Use knowledge of language and its conventions when writing, speaking, reading, 

or listening. 
• L.8.3.a: Use verbs in the active and passive voice and in the conditional and subjunctive 

mood to achieve particular effects (e.g., emphasizing the actor or the action; expressing 
uncertainty or describing a state contrary to fact). 

• L.8.4: Determine or clarify the meaning of unknown and multiple meaning words or 
phrases based on grade 8 reading and content, choosing flexibly from a range of 
strategies.  

• L.8.5.b: Use the relationship between particular words to better understand each of the 
words. 

• L.8.5.c: Distinguish among the connotations (associations) of words with similar 
denotations (definitions) (e.g., bullheaded, willful, firm, persistent, resolute). 

 
 
American Association of School Librarians (AALS) Framework for Learners 
 

I.  INQUIRE: Build new knowledge by inquiring, thinking critically, identifying problems, 
and developing strategies for solving problems. 

• A.1: Learners display curiosity and initiative by formulating questions about a personal 
interest or a curricular topic.  

• A.2: Learners display curiosity and initiative by recalling prior and background 
knowledge as context for new meaning. 

• B.1: Learners engage with new knowledge by following a process that includes using 
evidence to investigate questions. 

• B.2: Learners engage with new knowledge by following a process that includes devising 
and implementing a plan to fill knowledge gaps. 

• B.3: Learners engage with new knowledge by following a process that includes 
generating products that illustrate learning. 

• C.1: Learners adapt, communicate, and exchange learning products with others in a cycle 
that includes interacting with content presented by others. 

• C.2: Learners adapt, communicate, and exchange learning products with others in a cycle 
that includes providing constructive feedback. 
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• C.3: Learners adapt, communicate, and exchange learning products with others in a cycle 
that includes acting on feedback to improve. 

• C.4: Learners adapt, communicate, and exchange learning products with others in a cycle 
that includes sharing products with an authentic audience. 

• D.1: Learners participate in an ongoing inquiry-based process by continually seeking 
knowledge. 

• D.2: Learners participate in an ongoing inquiry-based process by engaging in sustained 
inquiry. 

• D.3: Learners participate in an ongoing inquiry-based process by enacting new 
understanding through real-world connections. 

• D.4: Learners participate in an ongoing inquiry-based process by using reflection to guide 
informed decisions. 
 

II.  INCLUDE: Demonstrate an understanding of and commitment to inclusiveness and 
respect for diversity in the learning community. 
• A.1: Learners contribute a balanced perspective when participating in a learning 

community by articulating an awareness of the contributions of a range of learners. 
• A.2: Learners contribute a balanced perspective when participating in a learning 

community by adopting a discerning stance toward points of view and opinions expressed 
in information resources and learning products. 

• A.3: Learners contribute a balanced perspective when participating in a learning 
community by describing their understanding of cultural relevancy and placement within 
the global learning community. 

• B.1: Learners adjust their awareness of the global learning community by interacting with 
learners who reflect a range of perspectives. 

• B.2: Learners adjust their awareness of the global learning community by evaluating a 
variety of perspectives during learning activities. 

• B.3: Learners adjust their awareness of the global learning community by representing 
diverse perspectives during learning activities. 

• C.1: Learners exhibit empathy with and tolerance for diverse ideas by engaging in 
informed conversation and active debate. 

• C.2: Learners exhibit empathy with and tolerance for diverse ideas by contributing to 
discussions in which multiple viewpoints on a topic are expressed. 

• D.1: Learners demonstrate empathy and equity in knowledge building within the global 
learning community by seeking interactions with a range of learners. 

• D.2: Learners demonstrate empathy and equity in knowledge building within the global 
learning community by demonstrating interest in other perspectives during learning 
activities. 
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• D.3: Learners demonstrate empathy and equity in knowledge building within the global 
learning community by reflecting on their own place within the global learning 
community. 

 
III.  COLLABORATE:  Work effectively with others to broaden perspective and work 
toward common goals. 
• A.1: Learners identify collaborative opportunities by demonstrating their desire to 

broaden and deepen understandings. 
• A.2: Learners identify collaborative opportunities by developing new understandings 

through engagement in a learning group. 
• A.3: Learners identify collaborative opportunities by deciding to solve problems 

informed by group interaction. 
• B.1: Learners participate in personal, social, and intellectual networks by using a variety 

of communication tools and resources. 
• B.2: Learners participate in personal, social, and intellectual networks by establishing 

connections with other learners to build on their own prior knowledge and create new 
knowledge. 

• C.1: Learners work productively with others to solve problems by soliciting and 
responding to feedback from others.  

• C.2: Learners work productively with others to solve problems by involving diverse 
perspectives in their own inquiry processes.  

• D.1: Learners actively participate with others in learning situations by actively 
contributing to group discussions. 

 
IV.  CURATE: Make meaning for oneself and others by collecting, organizing, and sharing 
resources of personal relevance. 
• A.1: Learners act on an information need by determining the need to gather information. 
• A.2: Learners act on an information need by identifying possible sources of information. 
• A.3: Learners act on an information need by making critical choices about information 

sources to use. 
• B.1: Learners gather information appropriate to the task by seeking a variety of sources. 
• B.2: Learners gather information appropriate to the task by collecting information 

representing diverse perspectives. 
• B.3: Learners gather information appropriate to the task by systematically questioning 

and assessing the validity and accuracy of information.  
• B.4: Learners gather information appropriate to the task by organizing information by 

priority, topic, or other systematic scheme. 
• D.1: Learners select and organize information for a variety of audiences by performing 

ongoing analysis of and reflection on the quality, usefulness, and accuracy of curated 
resources. 
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• D.2: Learners select and organize information for a variety of audiences by integrating 
and depicting in a conceptual knowledge network their understanding gained from 
resources. 

• D.3: Learners select and organize information for a variety of audiences by openly 
communicating curation processes for others to use, interpret, and validate. 
 

V.  EXPLORE:  Discover and innovate in a growth mindset developed through experience 
and reflection. 
• B.1: Learners construct new knowledge by problem solving through cycles of design, 

implementation, and reflection. 
• C.1: Learners engage with the learning community by expressing curiosity about a topic 

of personal interest or curricular relevance. 
• C.2: Learners engage with the learning community by co-constructing innovative means 

of investigation. 
• C.3: Learners engage with the learning community by collaboratively identifying 

innovative solutions to a challenge or problem. 
• D.1: Learners develop through experience and reflection by iteratively responding to 

challenges. 
• D.3: Learners develop through experience and reflection by open-mindedly accepting 

feedback for positive and constructive growth. 
 

VI.  ENGAGE:  Demonstrate safe, legal, and ethical creating and sharing of knowledge 
products independently while engaging in a community of practice and an interconnected 
world. 
• A.1: Learners follow ethical and legal guidelines for gathering and using information by 

responsibly applying information, technology, and media to learning. 
• A.2: Learners follow ethical and legal guidelines for gathering and using information by 

understanding the ethical use of information, technology, and media. 
• A.3: Learners follow ethical and legal guidelines for gathering and using information by 

evaluating information for accuracy, validity, social and cultural context and 
appropriateness for need. 

• B.1: Learners use valid information and reasoned conclusions to make ethical decisions 
in the creation of knowledge by ethically using and reproducing others’ work. 

• B.2: Learners use valid information and reasoned conclusions to make ethical decisions 
in the creation of knowledge by acknowledging authorship and demonstrating respect for 
the intellectual property of others. 

• B.3: Learners use valid information and reasoned conclusions to make ethical decisions 
in the creation of knowledge by including elements in personal-knowledge products that 
allow others to credit content appropriately. 
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• C.1: Learners responsibly, ethically, and legally share new information with a global 
community by sharing information resources in accordance with modification, reuse, and 
remix policies. 

• C.2: Learners responsibly, ethically, and legally share new information with a global 
community by disseminating new knowledge through means appropriate for the intended 
audience. 

• D.3: Learners engage with information to extend personal learning by inspiring others to 
engage in safe, responsible, ethical, and legal information behaviors. 

 
 
International Society for Technology in Education (ISTE) Standards for Students 

 
I. Empowered Learner: Students leverage technology to take an active role in choosing, 

achieving and demonstrating competency in their learning goals, informed by the 
learning sciences. 
• 1.c:  Students use technology to seek feedback that informs and improves their 

practice and to demonstrate their learning in a variety of ways. 
 
II. Digital Citizen: Students recognize the rights, responsibilities and opportunities of living, 

learning and working in an interconnected digital world, and they act and model in ways 
that are safe, legal and ethical. 
• 2.b: Students engage in positive, safe, legal and ethical behavior when using 

technology, including social interactions online or when using networked devices. 
• 2.c:  Students demonstrate an understanding of and respect for the rights and 

obligations of using and sharing intellectual property. 
 

III. Knowledge Constructor:  Students critically curate a variety of resources using digital 
tools to construct knowledge, produce creative artifacts and make meaningful learning 
experiences for themselves and others. 
• 3.a: Students plan and employ effective research strategies to locate information and 

other resources for their intellectual or creative pursuits. 
• 3.b: Students evaluate the accuracy, perspective, credibility and relevance of 

information, media, data or other resources. 
• 3.c:  Students curate information from digital resources using a variety of tools and 

methods to create collections of artifacts that demonstrate meaningful connections or 
conclusions. 

• 3.d: Students build knowledge by actively exploring real-world issues and problems, 
developing ideas and theories and pursuing answers and solutions. 
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VI. Creative Communicator:  Students communicate clearly and express themselves 
creatively for a variety of purposes using the platforms, tools, styles, formats and digital 
media appropriate to their goals. 

• 6.c: Students communicate complex ideas clearly and effectively by creating or using 
a variety of digital objects such as visualizations, models or simulations. 

• 6.d: Students publish or present content that customizes the message and medium for 
their intended audiences. 

 
VII. Global Collaborator:  Students use digital tools to broaden their perspectives and enrich 

their learning by collaborating with others and working effectively in teams locally and 
globally. 
• 7.b:  Students use collaborative technologies to work with others, including peers, 

experts or community members, to examine issues and problems from multiple 
viewpoints. 

• 7.c: Students contribute constructively to project teams, assuming various roles and 
responsibilities to work effectively toward a common goal. 

• 7.d: Students explore local and global issues and use collaborative technologies to 
work with others to investigate solutions. 
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Unit #1: This I Believe 
 
Number of Lessons: 4-6 
 
Unit Description:  Students will author a brief narrative essay of 1-2 pages in which they will 
reflect on a value that is important to them and share a describe a memorable moment that 
highlights that value.  Students’ narrative essays will be presented in a two-minute “TED 
Talk” that they will record using their Chromebooks. 
 
Essential/Organizing Question:  Why do values matter? 
 
NYS ELA CCLS: 
• SL.8.5.Integrate multimedia and visual displays in presentations to clarify information, 

strengthen claims and evidence, and add interest. 
• LS.8.1. Demonstrate command of the conventions of standard English grammar and usage 

when writing or speaking. 
 
Unit AALS Research Standards:  None specified.  This unit will be conducted entirely in the 
classroom. 
 
Lesson Aim Map:   
 Lesson 1: How do values define who we are? 
 Lesson 2: How do you identify a defining moment? 
 Lesson 3: How do you create an event outline? 
 Lesson 4: How do you focus on a single moment for the final essay? 
 Lesson 5: How do you turn your defining moment into a TED talk? 
 
Library Utilization:  This unit will be conducted entirely in the classroom. 
 
Assessments:   
 Formative: student event outline 
 Summative: student essay 

 
Culminating Project:  Using Chromebooks, each student will prepare a two-minute taped 
“TED Talk” about his or her memorable moment and what he or she learned from that 
moment. 
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Unit #2:  “Nevermore” Bad Sources:  Using RAVEN to Assess Validity 
 
Number of Lessons: 9-10 
 
Unit Description: In this unit students will ascertain the relevance, objectivity, accuracy and 
credibility of sources.  
 
Essential/Organizing Question: Why is it important to be alert and check sources while exploring 
online or print source material? 
 
Lesson Aim Map:   
 Lesson 1: How can we determine the relevance of a source? 
 Lesson 2:  Is the source you found current and accurate? 
 Lesson 3:  Is the source reliable and objective?   
 Lesson 4:  How can we understand the RAVEN technique to evaluate our sources? 
 Lesson 5:  How can we cite sources that we find useful for our topic of interest? 
 Lesson 6:  Which sources are on our “no-no” list and why? 
 Lesson 7:  How can we practice our knowledge at the Library? 
 Lesson 8:  How do we choose a topic to sample our technique? 
 Lesson 9:  How can we extend our skeptical analysis beyond a school project? 
 
Library Utilization:  Ms. Lasurdo will be presenting the sources we have available through 
Hicksville library Google Classroom, students will be working in the library to complete citing 
templates and practice citing sources.  
 
Assessments:   
 Formative: classroom polls (1-5 on hand), three-way summaries, 3-2-1, think-pair-share 
 Summative: Students present and discuss different kinds of sources.  
 Culminating Project:  Students will have to present a 3/3/3.  Three sources for a chosen 

topic that are exemplary/questionable or bias/amateurish untrustworthy. 
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Unit #3: What in the World? 
 
Number of Lessons: 9 
 
Unit Description:  In this unit, students will read about, research to understand and discuss a 
current global issue. Students will see the perspective of children their age facing these world 
issues.  Their ultimate task will be to come up with some valid solution/solutions to their 
problem.  The nonfiction articles also present ideas around this issue that affect society globally.  
 
Essential/Organizing Question:  How do perspectives on issues vary around the world? 
How do young people persevere through adversity? How can we help to initiate change in global 
issues? 
 
Library Utilization:  This unit requires visits to the library.  This unit also requires the librarian to 
periodically come into the classroom and review citations, best research methods and using 
databases with the students.   
 
Assessments:  Students post to Google classroom, Student presentations, capture an image of 
your work to share with other teams, gallery walk presentations.  
 Formative: think-pair-share, KWL charts, thumbs up/thumbs down 
 Summative: Gallery walk, student presentations 
 Culminating Project:  Present a solution to a current world issue that you have come up 

with through research and development with your team.  Present that solution to the class 
or community.  Solutions can also be presented to local leadership or sent to Congressmen 
or other organizations.  
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Unit #4: Unsolved Mysteries 
 
Number of Lessons: 5 
 
Unit Description:  Students in pairs or groups will research and identify two to three theories 
behind the disappearance of Amelia Earhart using various forms of media including books and 
internet sources. Students will then prepare a cogent two-page essay presenting their theories. 
Students will then research other mysteries including but not limited to: The Bermuda Triangle, 
Roswell and Area 51, Stonehenge, Nixon’s Missing 18 ½ minutes, The Lost Colony of 
Roanoke. Students will investigate these theories and arrive at a plausible explanation for the 
events. Student will prepare a power point/google slides or Prezi presentation and make an oral 
presentation. 
 
Essential/Organizing Question:  How do you develop and support a theory about an historical 
event using primary and secondary research sources? 
 
Lesson Aim Map:   
 Lesson 1: Introduction and Explanation of Expectations/Review of  Handout and Rubric 
 Lesson 2: Researching Theories 
 Lesson 3: Analyzing Websites for Formulation of Credible Theories 
 Lesson 4: Organizing Ideas Using Templates 
 Lesson 5: The Presentation 
 
Library Utilization:  Research Amelia Earhart 
 
Assessments:   
 Formative: Obtainable Facts from video, One Theory with support 
 Summative: Completed Template 
 Culminating Project:  Power Point/Prezi Presentation 
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Unit #5a-- Teacher’s Choice: The American Songbook 
 
Number of Lessons: 6 
 
Unit Description:  Students will research popular music from the 1920s through the 2000s and 
will analyze lyrics and historical events by decades to assess the relationship between cultural 
changes and the music of the period. 
 
Essential/Organizing Question:  How is the music of a decade a reflection of the events of that 
decade? 
 
 
Lesson Aim Map:   
 Lesson 1: Introduction with Expectations and Explanation/Review of  Handout and 

Rubric 
 Lesson 2: Discussion on popular music 
 Lesson 3: Historical landmark activity 
 Lesson 4: Library assignment  (See below) 
 Lesson 5: Research important historical events of the decade 
 Lesson 6: Presentation in the form of short skit, oral presentation with visuals (posters, 

slide show, etc.) or class participation activity 
 
Library Utilization:  Research your assigned decade for five popular songs of the times 
 
Assessments:   
 Formative: Results of library research in appropriate form  
 Summative: Presentation 
 Culminating Project:  Reflection of unit including salient facts/information of your 

assigned decade in an essay format 
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Unit #5b -- Teacher’s Choice: The Decade in Fashion 
 
Number of Lessons: 6 
 
Unit Description:  Research one 20th Century decade and the clothing of that time period. 
 
Essential/Organizing Question:  Did clothing influence the culture of a decade or did the 
culture influence the clothing of a decade? 
 
Unit AALS Research Standards:   
 
Lesson Aim Map:   
 Lesson 1: Introduction with Expectations and Explanation/Review of Rubrics 
 Lesson 2: Initial Research into Decade/Choose Decade and Format 
 Lesson 3: Review Specific Criteria for Decade 
 Lesson 4: Library Assignment (see below) 
 Lesson 5: Research important historical events/people of the decade. Did they affect 

clothing?  (i.e. Nehru jacket) 
 Lesson 6: Presentation in the form of oral presentation with visuals (posters, slide show, 

etc.) or class participation activity 
 
Library Utilization:  Research your assigned decade for popular/trendy clothing. 
 
Assessments:   
 Formative: Results of library research in appropriate form  
 Summative: Presentation 
 Culminating Project:  Reflection of unit including salient facts/information of your 

assigned decade in an essay format 
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Unit #5c -- Teacher’s Choice: Social Justice 
 
Number of Lessons: 6 
 
Unit Description:  Given a list of possible topics as a guide, students will explore a social 
justice topic from that list or will explore a social justice topic of their own choosing.  Many of 
these topics are associated with young people who have faced adversity or long odds to 
achieve their goals.  
 
Essential/Organizing Question:  How do young people persevere through adversity? 
 
Lesson Aim Map:   
 Lesson 1: Social Issues Book Talk 
 Lesson 2: Double Entry Journal 
 Lesson 3: How to Read a Non-Fiction Article 
 Lesson 4: Collecting Evidence Graphic Organizer 
 Lesson 5: What is a Public Service Announcement (PSA)? 
 Lesson 6: Presentation of PSA 
 
Library Utilization:   
 
Assessments:   
 Formative:  NY Times rap contest; anticipation Guide at the start of the unit; book club 

assessment-rubric; annotating nonfiction; exit tickets:  3-2-1, debriefing,   
 Summative: Essay response to prompt:  “In this unit, you have read about how a young 

person was able to persevere through adversity.  The memoir you read described one 
person’s point of view around a specific issue in society.   The nonfiction articles also 
presented ideas around this issue that has affected society globally.   Using specific 
details from both the memoir and the nonfiction articles, write a response in which you: 
explain the social issue you have read about; discuss how this issue is affecting young 
people in our world today; discuss how this issue should be addressed and solved; use 
details from the memoir and at least two non-fiction sources you looked at in class.” 

 Culminating Project:  Students will create a sample Public Service Announcement (PSA) 
on their topic. 
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Unit #5d-- Teacher’s Choice: Images of America: Canvas, Film, and Photo 
 
Number of Lessons: 6 
 
Unit Description:  Research one 20th Century decade and the film/photography/art of that time 
period. 
 
Essential/Organizing Question:  Did film/photography/art influence the culture of a decade or did 
the culture influence the former of a decade? 
 
Lesson Aim Map:   
 Lesson 1: Introduction with Expectations and Explanation/Review of Rubrics 
 Lesson 2: Initial Research into Decade/Choose Decade and Format 
 Lesson 3: Review Specific Criteria for Decade 
 Lesson 4: Library assignment  (See below) 
 Lesson 5: Research important historical events/people of the decade. Did they affect 

art/photography/film   
 Lesson 6: Presentation in the form of oral presentation with visuals (posters, slide show, 

etc.) or class participation activity 
 
Library Utilization:  Research your assigned decade for popular/trendy clothing 
 
Assessments:   
 Formative: Results of library research in appropriate form  
 Summative: Presentation 
 Culminating Project:   Reflection of unit including salient facts/information of your 

assigned decade in an essay format 
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Unit #6: Speech/Environmental Project 
 
Number of Lessons: 12 
 
Unit Description: The goal of this unit is to embrace rhetorical techniques and become 
comfortable with using them for presentations.  
 
Essential/Organizing Question:  Why is speech significant and fundamental to our progress? 
 
Lesson Aim Map:   
 Lesson 1: How can we begin our speech unit by investigating our own name? 
 Lesson 2: How does Greta’s disability contribute to the speech? 
 Lesson 3: How can we evaluate our interview questions? 
 Lesson 4: How can we use our interview questions to adequately describe a person? 
 Lesson 5: How can we discuss the important elements of speech? 
 Lesson 6: How can we understand elements of a strong and persuasive speech? 
 Lesson 7: How can we prepare for our speech by completing a remaining mini task? 
 Lesson 8: How can we select a topic for our two minute final speech? 
 Lesson 9: How can we draft a speech using an outline? 
 Lesson 10: How can we effectively peer edit a draft of our speech? 
 Lesson 11: How can we practice our rhetorical technique? (Present the speech) 
 Lesson 12: How can we reflect on our progress? 
 
Library Utilization:  Students will have to go to the library at least once during the course of this 
unit and find (with the help of Ms. Lasurdo) at least one other speech (not assigned through ST) 
of any nature to discuss with group members.    
 
Assessments:   
 Formative: analyzing student work, strategic questioning, think-pair-share, classroom polls, 

creative extensions, create something (mini speeches), check for transfer, metacognition. 
 Summative: Final speech using rubric 
 Culminating Project:  A two-minute taped speech about their chosen topic from a list.  
  

https://docs.google.com/document/d/1FjRWRydGP8vWQmUxXs305qaWq8KtNTuRXR4RS3Mhpxw/edit?usp=sharing
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Unit #7: Opposing Views in Context 
 
Number of Lessons: 12  
 
Unit Description:  Students will research each of two separate topics in this unit, using a six-
lesson cycle pre topic.  Using the “opposing Viewpoints” database, they will have an 
opportunity to read three separate articles (per topic), will formulate a thesis statement based 
on their opinion/agreement with two of the three articles, will compose an essay in support of 
thesis statement, will participate in a fishbowl protocol and will compose a final essay on topic 
which may or may not agree with initial essay should their opinion have changed based on 
fishbowl protocol 
 
Essential/Organizing Question:  Should (topic) be banned in schools? 
 
Lesson Aim Map:   
 Lesson 1: Choose a topic from the list provided. Select three articles from Opposing 

Viewpoints about the topic.    
 Lesson 2: Read and summarize three articles. Generate works cited page 
 Lesson 3: Develop a thesis statement about the topic 
 Lesson 4: Prepare written essay based on articles 
 Lesson 5: Fishbowl Protocol 
 Lesson 6: Final Essay 
 
Library Utilization:  Students will use the library to access databases and to conduct part of 
their research. 
 
Assessments:   
 Formative: initial essay (summaries)  
 Summative: fishbowl protocol 
 Culminating Project: final essay  
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Appendix A:  Supporting Documents for “This I Believe” Unit 
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 HMS 
 
Class/Course             Date 
Special Topics  
 
Name of Lesson  
This I Believe 
 
Standards 
SL.8.5.Integrate multimedia and visual displays into presentations to clarify information, 
strengthen claims and evidence, and add interest. 
LS.8.1. Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking. 
 
Aim 
How do you find out what is important to you? 
 
Objective 
Given their identity, SWBAT create a values sheet with 100% accuracy. 
 
Materials 
Chromebook, pen, Values Activity Sheet, PowerPoint 
 
Procedures 
Key Questions: What is an identity? What does it mean to have a strong identity? Is forming 
an identity difficult? 
 
Guided Practice: 

1. Start PowerPoint. Teacher will solicit from students important moments in their lives 
such as birthdays, holidays, etc. 

2. Explain that the project is not an autobiography, rather is a personal narrative focusing 
on a small piece of their lives. 

3. Explain that a value is characteristic that is important to leading a fulfilling life. 
Brainstorm a list of words students think of when you mention values. 

 
Independent Practice:  

1. Have students look at Values activity sheet.  
2. Students are to work on this sheet for the remainder of the class. 

 
Closure: What are your most important values? 
 
Technology Integration 
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Smartboard  
iPad, Chromebook 
 

Assessment 
Completed values activity sheet 
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 HMS 
 
Class/Course             Date 
Special Topics  
 
Name of Lesson  
This I Believe 
 
Standards 
SL.8.5. Integrate multimedia and visual displays into presentations to clarify information, 
strengthen claims and evidence, and add interest. 
LS.8.1. Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking. 
 
Aim 
How do you identify a defining moment? 
 
Objective 
Given their identity, SWBAT create an important moments activity sheet with 100% accuracy. 
 
Materials 
Chromebook, pen, Values Activity Sheet, PowerPoint, Important Moments Activity Sheet 
 
Procedures 
Key Questions: What is the difference between knowledge and wisdom?  
 
Guided Practice: 

1. Continue with PowerPoint. 
 
Independent Practice:  

1. Have students answer questions on Important Moments sheet. 
2. Have students state when they experienced some of the values on your sheet. 

 
Closure: What are your defining moments? 
 
 
Technology Integration 
Smartboard; iPad, Chromebook 
 
Assessment 
Completed Important Moments Activity sheet 
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 HMS 
 
Class/Course             Date 
Special Topics  
 
Name of Lesson  
This I Believe 
 
Standards 
SL.8.5.Integrate multimedia and visual displays into presentations to clarify information, 
strengthen claims and evidence, and add interest. 
LS.8.1. Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking. 
 
Aim 
How do you create an outline of your event? 
 
Objective 
Given their identity, SWBAT create an outline of their chose event. 
 
Materials 
Chromebook, pen, Values Activity Sheet, Important Moments activity sheet, PowerPoint 
 
Procedures 
Key Questions: Why does your event have meaning? 
 
Guided Practice: 

1. Continue with PowerPoint. 
2. Review Important Moments activity sheet. 
3. Look for words that denote emotion – use word web  note the value associated with the 

event. 
 
Independent Practice:  

1. Have students create outline as follows: 
 
Brief description of event 

a. What lesson and/or value did I learn? 
b. How did it make me feel about it then? 
c. How have I used this lesson since, when I make decisions? 
d. How do I feel about it now? (All answers in complete sentences). 

3. Have students look at Values activity sheet.  
4. Students are to work on this sheet for the remainder of the class. 
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Closure: What is your event and how did it shape you? 
 
Technology Integration 
Smartboard  
iPad, Chromebook 
 

Assessment 
Completed outline 
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 HMS 
 
Class/Course             Date 
Special Topics  
 
Name of Lesson  
This I Believe 
 
Standards 
SL.8.5.Integrate multimedia and visual displays into presentations to clarify information, 
strengthen claims and evidence, and add interest. 
LS.8.1. Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking. 
 
Aim 
How do you focus on a single moment for the final essay? 
 
Objective 
Given their identity, SWBAT generate their defining moment essay with 100% accuracy. 
 
Materials 
Values Activity Sheet, Important Moments activity sheet, PowerPoint, My Story Memory 
Chart 
 
Procedures 
Key Questions: How do you share your defining moment? 
 
Guided Practice: 

1. Continue with PowerPoint. 
2. Review My Story Memory Chart activity sheet. 

 
 Independent Practice:  

1. Have students meet in pair to share their outlines 
2. Have students decide which moment gives them the most to talk about 
3. Have students complete My Story Memory Chart 

 
Closure: What is your story and why did you select it? 
 
 
Technology Integration 
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Smartboard  
iPad, Chromebook 
 

Assessment 
Completed Memory Chart 
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HICKSVILLE PUBLIC SCHOOLS 

Teacher              School 
 HMS 
 
Class/Course            Date 
Special Topics  
 
Name of Lesson  
This I Believe 
 
Standards 
SL.8.5.Integrate multimedia and visual displays into presentations to clarify information, 
strengthen claims and evidence, and add interest. 
LS.8.1. Demonstrate command of the conventions of standard English grammar and usage 
when writing or speaking. 
 
Aim 
How do you present your moment in time? 
 
Objective 
Given their identity, SWBAT present their defining moment with 100% accuracy. 
 
Materials 
iPad, pen, Values Activity Sheet, Important Moments activity sheet, PowerPoint, My Story 
Memory Chart 
 
Procedures 
Key Questions: How do you generate your essay? 
 
Guided Practice: 

1. Review introductions 
2. Using streaming, have students listen to completed essays 

Independent Practice:  
1. Using completed Memory Chart, have students write their essay. 

 
Closure: What is your story and why did you select it? 
 
 
Technology Integration 
Smartboard, Chromebook 
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Name:  _____________________ Date:  _____________________ 
 
 

VALUES ACTIVITY SHEET 
 
Below is a list of some of the values that may be important to you. First, define the value in a 
few words (use a dictionary if you need to).  Then, put a star next to the five values that are 
the most important to you. Be prepared to explain why you feel this way! 

Honesty 
  

Cooperation 
 

Integrity 
  

Enthusiasm 
 

Compassion 
  

Self-Control 
 

Love 
  

Leadership 
 

Empathy 
  

Confidence 
 

Respect 
  

Skill 
 

Faith 
  

Sincerity 
 

Knowledge 
  

Reliability 
 

Wisdom 
  

Patience 
 

Freedom 
  

Flexibility 
 

Creativity 
  

Responsibility 
 

Dedication 
  

Hope 
 

Loyalty 
  

Charity 
 

Success 
  

Prudence 
 

 
 

This I Believe Middle School Curriculum 
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Name:  _____________________ Date:  _____________________ 
 
 

IMPORTANT MOMENTS 
 
 
Answer the following questions on a separate sheet of paper.  For each question, identify 
at least one value from yesterday's activity that played a role in this event. 
 
• When did you first realize your family loves you? 

• When did you learn that it is better to tell the truth? 
 
• Who was the first person to make you feel invincible? 
 
• When did you realize you could be anything you want to be? 
 
• When did you learn that life isn't always fair? 

• Who taught you that sometimes things don't work out the way you want them to? 
 
• When did you learn that you can't always get what you want? 
 
• How did you learn about the Tooth Fairy, or other characters? 

• Has anyone ever tested your faith? 
 
• Have you ever done something that you regret?  What did you learn from that moment? 
 

These questions are not always easy to answer. Take enough time to think. If you are stuck, 
ask your teacher, a friend, or someone at home to help you ''unglue" your memories! 
 
 
 
 
 

 
 
 
 

This I Believe Middle School Curriculum 
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WRITING WORKSHOP -- CREATING PARAGRAPHS 

 
One way to think about writing paragraphs is to envision a house. A house cannot exist without a 
foundation and a roof-regardless of what is inside the house, those two features are all important. 
What exists inside the house, on the other hand, is what makes it unique. 
 
Likewise, paragraphs need an introduction and conclusion sentence to anchor them together. The 
details in the middle make the paragraph special. 
 
We can picture it like this:* 
 

 
 
In terms of the three parts of paragraph (introduction, juicy details, and conclusion), the 
introduction and conclusion have a lot in common. 
 
The introduction is like a sneak preview of a movie. It gives the reader an idea of what to expect 
in the paragraph, but doesn’t reveal everything. The introduction must mention the main idea of 
the paragraph, or the “Big Picture” and engage the reader in some way. 
 
Juicy details provide the most interest for your paragraph. They explain and “prove” the 
statements made in your introduction. 
 
The conclusion comes back to the main idea, but says it in a different way than the introduction. 
Conclusions aim to wrap up the paragraph, but try to avoid saying, “this is why…” or “That is 
why…” 
 
*This visual can be made into a transparency to show students how the introduction and 
conclusion “support” the juicy details. 
 
 

This I Believe Middle School Curriculum 
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Story #1 
 
Teacher: Nick Capo - Jacksonville, Illinois 
As heard on The Bob Edwards Show, April 1, 2011 
 
Note:  English professor Nick Capo spent many evenings during his youth playing 
basketball with his father. Although he preferred volleyball and books, Capo saw his 
father's drive to perfect his jump shot as an inspiration for how he could live his own 
life. 
 
In, my mother's house, a cedar chest sits in a bedroom corner. Six years ago, after my 
father died, my mother and I sorted its contents. 
 
Inside, a fifty-year-old black notebook recorded my father's basketball statistics and 
observations. Junior year of high school: Twenty-two points against Nativity; twenty-seven 
points against St. Francis. Forty-one points against Regina Coeli; the entire opposing team 
only scored forty-eight. His senior year: a seventeen-and-one team record; section champs. 
"High-points man," again and again, but alternating with a teammate. They must have 
pushed each other. 
  
 Growing up, I knew my father was good at basketball. We spent many evenings after he 
came home from work on outdoor courts across the Pittsburgh area, shooting in fading 
sunlight, talking over the crickets, until night hid the ball from our eyes. After coaching 
me, he eventually would announce-apologetically-that it was time work on a new shot or, 
usually, on his "jumper." His jump shot was beautiful. 
 
Those who play sports will understand: each sport has its techniques and its beauty. 
Watching the fluid execution of my father’s setup and release and the ball’s parabolic arc, 
hearing the ripping snap of a nothing-but-net basket was awesome. 
 
Until I saw his meticulous notebook, though, I didn't fully understand the intensity with 
which he studied the game or the depth of his passion for it. 
 
Despite my father's patient efforts, basketball never captured my imagination. Volleyball and 
reading did, however, and I have records of my own accomplishments. Some are statistics; 
some, photographs. My parents took one photo when l fell asleep after an exhausting 
tournament on-in-a plate of spaghetti. Another is a memory of my dad shaking me from a 
book and saying, "Dinnertime.'" When I said, "Already?'' he laughed so hard and long that 
tears rolled down his cheeks. I had been reading for eight hours. 
 
This is how it's done, I must have realized, while watching my dad nail thousands of jump 
shots. If you want to play well, if you want to excel at something, you put in the time. You 
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sweat and struggle when most other people aren't. You practice. 
 
Now, as a college English professor, I know more about how people succeed: they form 
good habits. During the semester, I take students to computer labs and let them write for one 
hour. Most days I witness the shift from distraction to concentration as joy captures their 
minds. "Okay, now count your words," I say. "That's your day’s work.” I praise specific 
accomplishments-the ones in which they invested many hours or risked public exposure. 
"Well done,” I told the junior surprised by winning the local library's fiction contest. 
"Your hard work paid off." 
 
Pride in achievement. Joy in effort. Work as play. My father never attended college, but he 
knew these truths. He learned  them on the basketball court, and he taught them to me. 
So I believe in teaching and learning. I believe in practice and hard work. And, finally, I 
believe in the determined pursuit of excellence. 

 

Nick Capo is an associate professor of English at Illinois College. He grew up in Pennsylvania, earning a B.A. And a M.F.A. in 
English at Pennsylvania State University. Capo now lives with his wife, Beth, in Jacksonville, Illinois. 

 
http://thisibelieve.org/essay/68896/ 
 
 
 
Story #2 
 
When Fran Fierson was in the third grade, she had a teacher who insisted that every child do his or her personal best. 
Ms. Fierson took his advice to heart, and she still lives by those words 
 
I believe in doing your best. Not being the best but touching the limits of what you’re capable of. This 
belief was instilled in me by my third grade teacher, the most special, honored, trusted and loved 
person in my life. 
 
Mr. Myrus was always impeccably dressed, almost courtly, and spoke with the conviction that talking 
to eight-year-olds didn’t mean that he had to sacrifice proper enunciation or grammar. And he was 
demanding. Oh, he wasn’t unreasonable or cruel; he simply felt that no matter what your best was, you 
were obligated to achieve it. Anything less was wasting what resources you had been given.  
 
As luck would have it, I encountered him again as my eight grade math teacher. I was not, nor ever will 
be gifted in Math. And thirteen-year-old females, battling as they are with unruly hormones, do not 
have the energy to devote to square roots or binomial anythings. I remember our struggles for 
supremacy in class: “I don’t know the answer, “I would wail. “I can’t do it.  “Perhaps you don’t know 
the answer,” he would say quietly. “Do you think we might figure it out together? How do you know 
what you can do until you try?” 
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Mr Myrus lived around the corner, and I would often stop by to talk while he worked in his wood shop. 
In this cocoon of sawdust, wood chips, and the smoke from the wood burning stove, I felt safe, and 
respected, and valued as a person. I knew there was someone who liked me, for who I was, someone 
who, while he always wanted me to do my best, let me know that if I had really tried, that was enough. 
“Don’t be so hard on yourself,” he’d say. “Stop castigating yourself. Did you try your best? Well, then 
you’re not a failure.” (And yes, he really did use the work “castigate.” He knew that I didn’t know what 
it meant I’d find out. It was part of trying your best.) 
 
Mr. Myrus died 1978. I had never thought about his dying. He was too young. I felt cheated. But when 
I think about him now, I don’t feel so cheated. He was my teacher, my confidant, my friend. He taught 
me to be kind, not only to others, but to myself.  He taught me my own value, that to negate my worth 
was to diminish that value. He taught me about honor, about truth, and about doing my best- and that 
all feelings and beliefs have dignity and deserve respect. And of all the things I know, this I believe: 
We can’t all be the “the” best, but we can each of us, be our best, and I know that’s true because Mr. 
Myrus told me.  
 
Fran Fierson became a teacher after being inspired by Mr. Myrus and other teachers at her elementary 
school. She even wrote a book about the school and dedicated it to her former teacher. Ms. Fierson 
Currently lives in Cincinnati, Ohio, and recently began weight training, continuing her goal of always 
doing her best.  

 
 

Recorded at the studios of WVXU in Cincinnati, Ohio    
http://thisibelieve.org/essay/170988/ 
 
 
 
Story #3 
 
I Believe in the Car Radio 
Molly Walter- Pittsburgh, Pennsylvania 
As heard on the This I Believe podcast, March 2, 2015 
 
It was when Molly Walter was fourteen years old that one of her fondest memories was created 
when she heard a song on the radio. Now, she believes that listening to the randomness of 
songs on the radio provides an opportunity for creating—and reliving—great memories. 
 
I believe in the car radio. Not in its existence, clearly, but in its ability to transform one's 
mood in just the length of a drive. 
 
This realization came to me a few weeks ago while I was driving back from work at the 
boathouse. I'm a coxswain for corporate rowing teams and practice had been disaster. The boat 
was offset, the crew was grouchy and whiny, and I was freezing. However, after the first few 

http://thisibelieve.org/essay/170988/
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minutes of the car ride home, consisting mostly of me grumbling and swearing under my 
breath, '"Blinded by the Light" by Manfred Mann's Earth Band came on the radio.  
Immediately, a smile took over the horrid mood practice had put me in, and I cranked the 
volume, belted the words I knew, and air-guitared the hell out of it at every stoplight. While 
this song isn't an anywhere close to musical genius, what made it brighten my mood so 
suddenly was the very simple memory I will forever associate with it. 
 
The memory took place when I was a freshman in high school, the time in your life when 
you want to curl up and disappear into independent adulthood any time your parents open 
their mouths. My mom was giving a few of my friends and me a ride home and “Blinded 
by Light” began to play. My Mom started singing along quite loudly, an already 
humiliating act. Then she proceeded to jump from humiliating to mortifying in 2.5 seconds. 
After singing the line “Blinded” by the light/revved up like a deuce/another runner in the 
night,” she felt the need to pose the following question to the group of six fourteen-year-
olds in the backseat of her van: “Do you guys think they’re saying ‘deuce’ or ‘douche’?” 
But no matter how red my face was and how destroyed I believed my social life to be at the 
time, Mom and I have had some great laughs about it since then.  
 
However pointless and silly that story may seem today, it still makes me smile and with every 
listen of that song comes that smile. This simple drive home made me realize how important 
those little memories are. “Shimmy Low” by the Clarks reminds me of my first concert where 
my aunt loudly requested the song, knowing it was my favorite and that I’d never have the guts 
to do so myself. The memory of driving around Pittsburgh the night my best friend go their 
driver’s license will always come to mind whenever a DJ picks “Unwritten” by Natasha 
Bedingfield. 
 
Whichever radio station you choose you the randomness of songs, and with it the randomness of 
memories. Every three to four minutes contains a new opportunity to have a bad or mediocre 
mood magically transformed into a contagious mile. While so many things can ruin a day, it only 
takes something as simple as a car radio to make all the bad seem as though it never happened. 
This I believe. 
 
Molly Walter now lives in Boston with her boyfriend and two cats. She works as a campus 
recruiter for a large tech company, and he admits she watches too much television. She and her 
mother still call each other anytime “Blinded” comes on the radio. 
 
http://thisibelieve.org/essay/68748/ 
 
  

http://thisibelieve.org/essay/68748/
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Name______________                                   Date  ________________ 

Special Topics in Humanities    Period  ______________
 

 

Directions:  For each story read and listened to, write the values shown and articulate how 
the author may identify  him or herself. 

 
 

Story Values Identity 
   

   

   

Value: a person's principles or standards of behavior; one's judgment of what is important in 
life. 
Identity: the distinguishing character or personality of an individual.
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Name:  _____________________ Date:  _____________________ 

 

MY STORY - MEMORY CHART 
 
 
Fill in the questions with information about the event you have picked.  
 
1. ________________________________________ is the event I am describing. 
 
2. It happened when I was ________________________________________. 
 
3. Where did it happen?  Describe the place.    

 
_______________________________________________________________________  

 
4. ________________________________________ were the people involved. 
 
5. Close your eyes and picture yourself on that day.  List five adjectives that come to mind. 
 

_______________________________________________________________________  
  
6. When I think back on this day, it makes me feel __________________________ inside. 
 
7. I would want to tell people that  before this event I thought that ____________________ 
 

_______________________________________________________________________  
 
8. Now, I know that ________________________________________________________ 
 

_______________________________________________________________________  
 
9. Some values that were important to me back then were _____________________________ 
 

_______________________________________________________________________  
 
10. Some values that are important to me now are ________________________________  

 
__________________________________________________________________________ 

 
This I Believe Middle School Curriculum 
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TED Talk Resources 
Special Topics in the Humanities 

 
 
 
1. http://blog.ted.com/9-talks-by-impressive-kids/ 
 
 
2. https://ww2.kqed.org/mindshift/2014/11/25/what-students-can-learn-from-

giving-tedx-talks/ 
 
 
3. https://ltlatnd.wordpress.com/2014/08/06/assigning-students-a-te d-

style-talk/ 
 
4. http://www.educationworld.com/blog/ted-talk-unit 
 
 
5. http://ed.ted.com/clubs 
 
 
6. http://www.businessnewsdaily.com/6092-learning-from-ted-talks.html 
 
 
7. https://www.ted.com/participate/organize-a-local-tedx-event/tedx-orga nizer-

guide/speakers-program/prepare-your-speaker/outline-script 
 
 
8. http://storage.ted.com/tedx/manuals/IllustratedTEDxSpeakerGuide.pdf 
 
9. Great Kid TED Talks https://www.youtube.com/watch?v=h11u3vtcpaY 

  

http://blog.ted.com/9-talks-by-impressive-kids/
https://ww2.kqed.org/mindshift/2014/11/25/what-students-can-learn-from-giving-tedx-talks/
https://ww2.kqed.org/mindshift/2014/11/25/what-students-can-learn-from-giving-tedx-talks/
https://ww2.kqed.org/mindshift/2014/11/25/what-students-can-learn-from-giving-tedx-talks/
https://ltlatnd.wordpress.com/2014/08/06/assigning-students-a-ted-style-talk/
https://ltlatnd.wordpress.com/2014/08/06/assigning-students-a-ted-style-talk/
https://ltlatnd.wordpress.com/2014/08/06/assigning-students-a-ted-style-talk/
http://www.educationworld.com/blog/ted-talk-unit
http://ed.ted.com/clubs
http://www.businessnewsdaily.com/6092-learning-from-ted-talks.html
https://www.ted.com/participate/organize-a-local-tedx-event/tedx-organizer-guide/speakers-program/prepare-your-speaker/outline-script
https://www.ted.com/participate/organize-a-local-tedx-event/tedx-organizer-guide/speakers-program/prepare-your-speaker/outline-script
https://www.ted.com/participate/organize-a-local-tedx-event/tedx-organizer-guide/speakers-program/prepare-your-speaker/outline-script
http://storage.ted.com/tedx/manuals/IllustratedTEDxSpeakerGuide.pdf
https://www.youtube.com/watch?v=h11u3vtcpaY
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Middle School Public Speaking Rubric 
 
 
 
Student Name ______________________________  Date _____________________ 
 
Teacher’s Name ____________________________  Special Topics in the Humanities 
 
 

Delivery Not Yet Within 
Expectations (1-2) 

Minimally Meets 
Expectations (3) 

Fully Meets  
Expectations (4) 

Exceeds 
Expectations (5) 

Totals     
        /5 

Poise & 
Appearance 

Lacking in 
confidence; 
Inappropriately 
dressed. 

Some tension or 
Indifferent appearance. 

Somewhat lacking in 
confidence; quick 
recovery from minor 
mistakes. 

Relaxed, self-
confident and 
appropriately 
dressed. 

 

Body 
Language 

No descriptive 
movement or 
gestures. 

Insufficient movement 
or gestures not 
coordinated with 
speech. 

Gestures present but 
appear awkward or 
unnatural. 

Natural movement; 
Descriptive gestures 
display energy and 
engage audience. 

 

Eye Contact No effort to make 
eye contact with 
audience. 

Occasional but 
unsustained eye contact 
with audience. 

Fairly consistent use of 
direct eye contact with 
audience. 

Builds trust and holds 
attention through 
direct eye contact 
with audience. 

 

Voice Low volume or 
monotonous 
tone. 

Uneven or 
Inappropriate volume 
and/or little 
inflection 

Variation in 
volume & inflection 
enhances presentation 

Variation in volume & 
inflection maintains 
audience interest & 
emphasizes points. 

 

Pacing Either too fast or 
too slow; length 
does not match 
allotted time. 

Either too fast or 
too slow or length does 
not match allotted time. 

Delivery generally 
successful; slight 
mismatch between 
length and allotted 
time. 

Excellent pacing, 
including dramatic 
pauses. Length 
matches allotted 
time. 

 

Content      
Organization 
(Form) 

Has little or no 
focus on central 
idea or topic. 
Little obvious 
organization. 
Audience is 
unsure as to the 
purpose and 
structure. 

Attempts to focus on a 
central idea or topic. 
Well organized.  Intro, 
main body and 
conclusion are present 
and connected. 

Conveys a central idea 
or topic. Well organized 
around a central thesis. 
Intro, main body and 
conclusion are present 
and connect well with 
one another. 

Maintains clear focus 
on central idea or 
topic. Unfolds 
naturally around a 
central argument or 
thesis. Intro, main 
body and conclusion 
are readily apparent 
and natural. 

 

Details 
(Meaning) 

Insufficient or 
unrelated details. 

Lists related details but 
provides no 
elaborations. 

Provides sufficient 
details with some 
elaboration. 

Elaborates details to 
support central idea. 

 

Language 
(Style) 

Inappropriate use 
of language 
distracts the 
audience because 
it is too informal 
or too imprecise. 

Use words that may be 
unsuited to the topic, 
audience or purpose of 
the speech; word choice 
lacks originality and fails 
to convey an 

Uses appropriate 
language and word 
choice, but with less 
sophistication, 
expressiveness and/or 
originality. 

Uses sophisticated 
and varied language 
suited to the topic 
and audience; word 
choice is concise, 
original, and 

 



79 
 

appropriate tone  effectively conveys 
the appropriate tone. 

Conclusion or 
Opinion 
(Form & 
Meaning) 

Little or no 
conclusion or 
opinion. 

Attempts to form a 
conclusion. 

Includes a conclusion or 
opinion that is linked to 
the central idea. 

Includes a clear 
conclusion or opinion 
that is clearly linked 
to the central idea. 

 

Overall 
Effectiveness 

 

Speaker remains 
enthusiastic, 
audience 
attention is 
maintained, and 
the purpose of 
this original, 
creative, 
engaging speech 
is achieved. 

Speaker shows some 
enthusiasm, the 
audience remains 
mostly interested, and 
the purpose of the 
creative and interesting 
speech is achieved. 

Speaker shows limited 
enthusiasm, audience 
interest is not 
sustained, and the 
purpose of the speech is 
only partially achieved. 

Speaker lacks 
enthusiasm, the 
audience shows a lack 
of interest, and the 
purpose of the speech 
is not achieved. 

 

 

Comments:         Total:                /50 
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Appendix B:  Supporting Documents for 
“‘Nevermore Bad Sources’: Using RAVEN to Assess Validity” Unit 
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                                                     HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
Special Topics in the Humanities  
 
Name of Lesson  
Relevance of a Source 
 
Standards 
 
 
Aim 
How can we determine the relevance of a source? 
 
Objective 
1. Students will understand that just because information is online doesn’t mean it’s true. 
2. Students will learn the guidelines on what information they can and can’t trust. 
3. Students will evaluate and compare online information sources for accuracy, relevance and 

bias. 
4. Students will apply their knowledge of reputable online sources to determine which sites are 

credible and which are not.  
 
Materials 

1. Chart paper or chalk/white board 
2. Chromebook and screen projector device 
3. https://www.youtube.com/watch?v=fXFbQKz3anw 

 
Procedures 
Key Questions: Why is it important to be alert and check sources while exploring online?  
 
Independent Practice: 

 
Guided Practice: Movie ratings: Ask your students to think about their favorite movie and write 
it down. Ask them to get specific about why they thought it was good. What did you look for? 
Discuss with your neighbor.  

Say: “We’re always evaluating what we see and hear. Sometimes we forget to do this with online 
resources.”       

Ask, What makes a website trustworthy? Ask students to come up with a list of factors they think 

https://www.youtube.com/watch?v=fXFbQKz3anw
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makes a website trustworthy and have them share with the class.     

Lead a discussion on the topic, relying on these talking points:     

● Anyone can write things on the web.      
● Although many things on the web may be interesting and correct, we can’t always be sure 

that everything is necessarily true.      
● Not everyone is an expert on the subject on which they write.     
● Since we don’t always know who wrote the information or if they are qualified to write 

on the subject, we need to be alert and check information before we can trust it.  
 

Closure:     
“The Internet allows you to find any information that you want. However, just because it is 
online doesn’t mean it's true. You must be a skeptic and ask: What is the point of view of this 
website? What are they trying to get me to believe? What opinions or ideas are missing? You 
should also investigate the source and ask: Who is publishing the information? Remember, a 
reliable source, like a university, tends to be more credible. Lastly, follow the rule of three—this 
means compare three sources of information before coming to a conclusion.”  

Ask the students to name the tips that they just heard. These should include: 

• Be a skeptic.       
• Don’t be fooled by cool or professional websites.   
• Ask yourself what’s the point of view of the site. 
• What are they trying to get me to believe? 
• What opinions or ideas are missing? 
• Investigate the source. 
• Find out who published the information. 
• Follow the “rule of 3”: compare 3 sources of information. Remember to include one 

source with an opposing viewpoint. 
• Always check facts that you find.         

 
Technology Integration 
Students can watch a video posted on classroom and discuss over classroom board.   
 
Assessment 
Students will share aloud their findings (formative assessment).  An anchor chart will be made 
by a particular group or as whole to keep in the classroom for future units.   
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
Special Topics in the Humanities  
 
Name of Lesson  
Accuracy of a Source 
 
Standards 
 
 
Aim 
Is the source you found current and accurate? 
Is the source reliable and objective?  
 
Objective 
SWBAT:  Understand the meaning of the term domain extension and URL 

SWBAT:  Students will determine which domain extensions/URL’s are most current and 
accurate 

 
Materials 
Chromebooks, PDF provided to students over Google Classroom, source checklist. 

 
Procedures 
Key Questions:            
What are they trying to get me to believe: What is the purpose of the site? Why was it created? 
Is the purpose clear? Is it to sell something, to inform, to explain, to persuade, to entertain, to 
share, etc.? What kind of a website is it? Is it a business website? Is it a personal website? Is it a 
news source? 
         
What is the point of view of the site: What information is included? What information is 
missing from this website? What is the bias of the author? What ideas or opinions are missing? Is 
the information presented in a balanced way? Can you detect any ideas or opinions that are 
missing?  
        
          
Independent Practice: 

              
Divide the students into groups of 3-4.  
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Let the students know that they’ve been given the task of writing a scientific report about 
the subject: “Could there be life on other planets?” As part of their research they should 
compare at least 3 websites. Remind them of the “rule of 3” and its importance. 
         
Say: Can anyone remind us what the Rule of Three means? Why is it good to compare 
at least 3 sources of information?” Get responses from the students. 
         
In their groups, students will use the Source Comparison Tool and other supplementary 
information -- Top Level Domain Extensions -- to evaluate the relative quality of 3 
sources. You will then discuss with the class which web sources were the most 
trustworthy and useful, and which sources were the least reliable and why. 
         
If time allows, you can let each group search the Internet and select their sources on their 
own. If short on time, you can select 3 sources from this list:  
 

Guided Practice:  

             
Say: “Think of domain extension as a flag for a country. It helps group similar 
websites together. Some common domain extensions include .com and .org. For 
example, .com represents the word “commercial” (businesses like this extension). 
Countries also have domain extensions, like .co.uk (which refers to the UK). When 
searching for something online, make sure to check the website’s domain extension to 
see if the website’s source makes sense for your search – in other words, if you’re 
looking for educational sites, maybe you should put more weight on websites with .edu. 
 
Is it clear who created the content? 
  
Can you tell what the qualifications of the author are? 
 

Closure:      
Have students pull out the True/False questions they answered earlier. Ask them to review and 
determine if any of their answers have changed. If so, have them make a new “T” or “F” next to 
their original answer. Have them discuss with a partner.  

 
Technology Integration 
Use of internet to evaluate sources, Google Classroom. 
 
Assessment 
Students return to their T/F comparison sheet and review their original responses.  Pair/Group 
share discussion (3 min) 
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
Special Topics in the Humanities  
 
Name of Lesson  
 
 
Standards 
 
 
 
Aim 
How can we understand the RAVEN technique to evaluate our sources? 
 
Objective 
SWBAT: to use the acronym “RAVEN” to determine the ultimate legitimacy of a source they 
are evaluating  

 
Materials 
RAVEN sheet for all students, Chromebooks, Poster paper for an anchor chart. 

 
Procedures 
Key Questions: 
How will using the acronym “RAVEN” assist us in determining the legitimacy of a source? 
How do acronyms help us remember the steps we need to take in a certain process? 
 
Independent Practice: 

 
Guided Practice:  

After the past few lessons students should be somewhat familiar with the contents of this unit.   

Discuss/Define: 

Objectivity/Subjectivity/BIAS 

Ask:  What do you suppose the acronym RAVEN stands for.   

As students groups determine or conclude what they believe RAVEN stands for, I will ask them 
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to present their ideas to the class.  

Once all of the groups have presented their thoughts we will collate and chart the most accurate 
conclusions (this will become an anchor chart that we can use for the class for its duration) 

Closure:  
Students review the acronym and understand that it is yet another tool in their possession to use 
when assessing sources. 

 
Technology Integration 
Google Classroom, Chromebook 
 
Assessment 
Think/pair/share, Summarize, group round robin.  
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
Special Topics in the Humanities  
 
Name of Lesson  
“No-no” list 
 
Standards 
 
 
Aim 
Which sources are on our “no-no” list and why? 
 
Objective 
SWBAT:  to generate a “no-no” list of sources  

SWBAT:  understand why some sources are just not as  useful as others for research 

 
Materials 
Internet, Chromebooks, preassembled groups 

 
Procedures 
Key Questions: 
How can we use the information we already have to create a “no-no” list to present to the class.  
 
Independent Practice: 

• In their groups of 3-4 students will meet in the library and come up with several sources 
that should be on the “no-no” list.   

• Students need to be able to discuss the sources subjectivity, lack of credibility and/or 
accuracy 

• Students should have a group of 3 “no-no” sources to present to the class.  
 

Guided Practice: We have already done a good amount of work on how accurate and credible 
sources can be found.   

Ask students to remind class of how we know we have a good source in our possession.  (this is 
a good formative assessment and will help the teacher understand if the students have a grasp of 
these concepts) 
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-Follow up with any student that is still unsure by pairing with students who are very familiar   

Closure:  
 
Technology Integration 
Google classroom, Slides, library resources (including magazines) 
 
Assessment 
Students will create a google slide presentation (3-4 slides) presenting a “no-no” source.  
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
Special Topics in the Humanities  
 
Name of Lesson  
Library Lesson 
 
Standards 
 
 
Aim 
How can we practice our knowledge at the Library? 
 
Objective 
SWBAT:  navigate their way around the library’s resources 

SWBAT:  use those resources appropriately to guide their research 

 
Materials 
This lesson takes place at the library. Students will have to gain access to the library’s Google 
Classroom - this will ultimately bring them to the library’s resource page.  

 
Procedures 
Key Questions: 
How can our librarian help guide our research? 
How can we familiarize ourselves with the tools available at the library? 
How can we become acquainted with the library’s Google Classroom? 
 
Independent Practice: 

Students take time to look at several sources available.  
Students are able to ask questions and ask for guidance. 
 

Guided Practice:  

Ms. Lasurdo leads this lesson. In this lesson students are shown how to navigate through the 
sources available.  

Closure:  
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Show of hands: 

How many students are able to navigate the Library’s google classroom page? 

How many students are able to navigate the resources online? 

How many students are able to navigate the printed resources? 

Exit ticket:  Write down which type of source you find most useful at the library. 

Is there a source you still need help navigating? 

 
Technology Integration 
Library smartboard, desktops, Chromebooks. 
 
Assessment 
Exit tickets 
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
Special Topics in the Humanities  
 
Name of Lesson  
Citing sources (This lesson takes place in the library)  
 
Standards 
 
 
Aim 
How can we cite sources that we find useful for our topic of interest? 
 
Objective 
 

 
Materials 
Library’s MLA citation worksheets (in the Library’s Google Classroom) 

 
Procedures 
Key Questions: 

1. How can our librarian help us cite sources correctly ? 
2. How can we familiarize ourselves with the tools for citing sources ? 
3. How can we become acquainted with the library’s Google Classroom?(review) 

 
Independent Practice: 
• The librarian as well as the teacher works with students and the tools available to familiarize 

students with MLA formatting.  
• Students practice citing several different kinds of sources by themselves and in pairs.   
• Partners share source citations in order to check for correct formatting.   

 
Guided Practice: Ms. Lasurdo leads this lesson. In this lesson students are shown how to utilize 
the tools available for source citations 

 
Technology Integration 
Tools at the library.   
 
 



92 
 

Assessment 
Students turn in practice citation sheets for marking.   
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
Special Topics in the Humanities  
 
Name of Lesson  
 
 
Standards 
 
 
Aim 
How do we choose a topic to sample our technique? 
 
Objective 
SWBAT:  choose a topic from the list provided 

SWBAT:  begin research for their chosen topic 

 
Materials 
chromebook, access to Google Classroom, access to library resources through the internet, a 
recording document students create.  

 
Procedures 
Key Questions: 
How can I use all of the techniques I have learned to conduct research for this topic? 
What questions should I be asking myself as I perform this research? 
 
Independent Practice: 
Student groups will choose a topic to practice on  
Students will generate a form in Google docs to keep track of their findings 
Students groups will share that form with their team and with the teacher 
Students will record their findings.  

 
Guided Practice:  

The whole group should review our techniques for determining the credibility and reliability of a 
source.   
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Model practice with one topic that is not on the student list  

For example: Should some media be banned from television or is censorship always wrong? 

Closure:  
How well were you able to determine the reliability and credibility of the sources for your 
chosen research topic? 

 
Technology Integration 
Chromebooks, Smart board, Classroom, Library resources 
 
Assessment 
Shared document will be graded as classroom assignment.  
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
Special Topics in the Humanities  
 
Name of Lesson  
Looking deeper 
 
Standards 
 
 
Aim 
How can we extend our skeptical analysis beyond a school project? 
 
Objective 
SWBAT use their previous research as a jumping off point to investigate objectivity/subjectivity 
and bias 

SWBAT justify that the sources they chose were the best to explain whatever topic they are 
working on  

SWBAT find and provide sources that are wrong or inappropriate for their topic  

SWBAT present this information to the rest of the class in a gallery style slide presentation 

 
Materials 
Google classroom, (Maker space - if available - more conducive to presenting in this way) 

 
Procedures 
Key Questions: 
Ask your sources important questions (are they subjective/objective/or bias if so why?) 
 
 
Independent Practice: 

Students will be creating their presentations. 
Students need to come up with 3/3/3 (three sources that are great, three that are mediocre 
and 3 unusable sources) for their chosen research topic 

 
Closure: students present - presentations will be set up on one of the Chromebooks and left on 
the desk to play.  Other groups will come and view the presentation and be able to ask questions 
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and reflect post presentation. 
 
Technology Integration 
Chromebooks, Google Classroom  
 
Assessment 
Ask student groups to share their 3/3/3 presentations with the teachers.   
This is the summative assessment for this unit.   
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Criteria of Credibility:  RAVEN 
 

R 

 
Reputation  
(Does the source’s history or status suggest 
reliability or unreliability? 

A 

 
Ability to See 
 (Are sources in positions to know what they’re talking 

about?  Can their observations be trusted?) 

V 

 

Vested Interest 
 (Does the source have anything personally at stake?) 

E 

 
Expertise 
 (Does the source have specialized knowledge and does 
the situation demand it?) 

N 

 
Neutrality 
 (Is the source predisposed to support a particular 

point of view for reasons other than vested interest?) 
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Student’s Name __________________________ Date _____________________ 

 
Special Topics in the Humanities   Teacher ___________________ 
         
    
True or False? 
 
 
Directions:  Based on your background knowledge, decide whether each of the 
following statement sin “true” or “false” and make a “T” or “F” next to each to indicate 
your belief. 
 

 
• If I can find it online, it must be true.  

        
• There is an email address listed in the website, so it must be a legitimate source!  

        
• There is a logo of the White House at the top of the page, so I can definitely trust this 

website.        
• The website looks really official. The information it offers must be true.    

    
• There are a lot of graphs and charts on the site. With all this information it must be 

true.   
      

• It is clear who wrote the content because there is contact information and the 
information seems current and error–free. I can safely use this information for my 
homework assignment.  

 
• I should always compare the information I find online with at least 2 other sources.  

        
• I should always be a skeptic when it comes to information that I find online.  

  
• I should always think about what’s missing from a website. 
 
• I should always review the sources (or author) of the website. 
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 ANSWER KEY    

● If I can find it online, it must be true. (F) 
        

● There is an email address listed in the website, so it must be a legitimate source! (F) 
        

● There is a logo of the White House at the top of the page, so I can definitely trust this 
website. (F) 
        

● The website looks really official. The information it offers must be true. (F) 
        

● There are a lot of graphs and charts on the site. With all this information it must be 
true. (F) 
        

● It is clear who wrote the content because there is contact information and the 
information seems current and error–free. I can safely use this information for my 
homework assignment. (F) 
        

● I should always compare the information I find online with at least 2 other sources. 
(T) 
        

● I should always be a skeptic when it comes to information that I find online. (T) 
        

● I should always think about what’s missing from a website. (T) 
        

● I should always review the sources (or author) of the website. (T)  
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Source List: Is There Life on Other Planets? 
 

 
Questionable/Biased Web Sources: 

• http://www.aliensthetruth.com/ 
• http://www.icr.org/article/can-life-exist- other-planets/ 
• http://www.nicap.org/articles/hillzeta.htm 
• http://hubpages.com/hub/milky-way 
• http://www.chacha.com/question/is-there-life-on-other-planets 
• http://www.dvorak.org/blog/2006/08/02/nasa-needs-a-plan-for-telling-

the-public-about- life-on-other-planets/ 
• http://www.gravitywarpdrive.com/Reticula n_EBE.htm 
• http://www.ufoevidence.org/ 
• http://www.ufos-aliens.co.uk/ 
• http://www.answerbag.com/q_view/37696 6 

 
 
Credible/Objective Web Sources: 

• http://www.seti.org 
• http://astrobiology.nasa.gov/ask-an-astrobiologist/popular/ 
• http://www.kepler.arc.nasa.gov/ 
• action/israeli-fibers-help-nasa-locate-livable-planets-in-the-universe 
• http://earthguide.ucsd.edu/virtualmuseu m/litu/litusyllabus.shtml 
• http://www.alicesastroinfo.com/2009/12/answering-questions-life-on-

other-planets/the-universe 
http://www.nasa.gov/vision/earth/technologies/Life_Detector.html 
• http://www.science.nasa.gov/headlines/y2010/04jan_fiveplanets.html 
•  2009/09/16/2072217.aspx 
• http://www.israel21c.org/social  

 
 
Examples of websites are included below: 
• http://www.aliensthetruth.com/ (questionable/biased/amateurish) 

 Number of visitors to the site 
 Focus is on persuasion than facts 
 The domain extension is .com 

• http://www.ufos-aliens.co.uk/ (questionable/biased/amateurish) 
 The website is only sourced in one country -- UK 
 The focus is on conspiracies 
 It’s calling for first-hand, non-vetted accounts of UFO sightings 

http://www.aliensthetruth.com/
http://www.icr.org/article/can-life-exist-%20other-planets/
http://www.icr.org/article/can-life-exist-%20other-planets/
http://www.nicap.org/articles/hillzeta.htm
http://hubpages.com/hub/milky-way
http://www.chacha.com/question/is-
http://www.dvorak.org/blog/2006/08/02/n
http://www.gravitywarpdrive.com/Reticula%20n_EBE.htm
http://www.ufoevidence.org/
http://www.ufos-aliens.co.uk/
http://www.answerbag.com/q_view/37696
http://www.seti.org/
http://astrobiology.nasa.gov/ask-an-astrobiologist/popular/
http://www.kepler.arc.nasa.gov/
http://earthguide.ucsd.edu/virtualmuseu%20m/litu/litusyllabus.shtml
http://www.alicesastroinfo.com/2009/12/answering-questions-life-on-other-planets/the-universe
http://www.alicesastroinfo.com/2009/12/answering-questions-life-on-other-planets/the-universe
http://www.nasa.gov/vision/earth/technol
http://www.science.nasa.gov/headlines/y2
http://www.science.nasa.gov/headlines/y2
http://www.israel21c.org/social
http://www.aliensthetruth.com/
http://www.ufos-aliens.co.uk/
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 There are several broken links and images 
• http://www.kepler.arc.nasa.gov/ (credible/objective/expert) 

 Website is owned by a known and credible organization (you 
can tell by the domain extension – NASA) 

 The focus is on experiments and scientific accounts 
 

© 2013 iKeepSafe and Google Inc. All rights reserved. 
 

  

http://www.kepler.arc.nasa.gov/
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Name of Web Source and URL  

Web Source 1: ___________________________________________________________ 

Web Source 2:  ___________________________________________________________ 

Web Source 3: ___________________________________________________________  

 
Look at the criteria below and mark X in the “Yes” or “No” column for each web 
source. 
 

Web Evaluation  Checklist 
 

Web 
Source 1 

Web 
Source 2 

Web 
Source 3 

Authority Yes No Yes No Yes No 

Is it clear who wrote the content?       

Is the author an expert on the subject? Does he 
have good reputation? 

      

Is there contact information that can be verified?       

Does the domain extension match the content?* 
(See reference guide of domain extensions) 

      

Accuracy       

Do you believe that the content is true?       

Does the information use correct grammar, 
spelling, and sentence structure? 

      

Are photos, if there are any, real?       

Objectivity Yes No Yes No Yes No 

Is the information presented in a balanced way?       

Is all the information included?       

If there are advertisements, do they match the 
content on the page? 
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© 2012 iKeepSafe. All rights reserved. 
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Hicksville Middle School 

Special Topics in the Humanities 

List of Research Topics for RAVEN Activity 

 

 

 

1. Is going Vegan good for your health? 

2. The history of music and its meaning to modern life. 

3. Greenhouse effect:  Is it natural or artificial? 

4. How has WWII impacted the rights of women? 

5. Schools, learning and social networks. 

6. The history of cryptography. 

7. The history of sports:  Why competition is or is not important for humanity? 

8. How a person’s behavior changes in a crowd. 

9. What is propaganda and how does it work? 

10. How do games change our brain chemistry? 

11. Can the prison system be reformed? 

12. How has poetry evolved? 

13. Is it important to preserve endangered cultures in an age of globalization? 

14. Are cryptocurrencies real currencies? 

15. Healthy self-esteem:  What influences it? 
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Top Level Domain Extensions: 
 
.com commercial sites 

.net commonly used by Internet service providers, web-
hosting companies or businesses 

.org primarily used by, but not limited to, non-profit 
organizations 

.gov government sites 

.mil military sites 

.edu educational sites 

.biz  small business site 

.info used to signify a credible resource site 

 
Popular Country Domains: 
 
.au  Australia 
.be  Belgium 
.br  Brazil 
.ca  Canada 
.ch  Switzerland 
.cn  China 
.fr  France 
.uk United Kingdom 
.in  India 
.jp  Japan 
.mx   Mexico 

 .nz  New Zealand 
 

© 2013 iKeepSafe and Google Inc. All rights reserved. 
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While you watch 

 

List all the guidelines for evaluating and trusting online 
resources that are mentioned in the video. 
 

1.      
 
 

2.     
 
 

3.     
 
 

4.     
 
 

5.     
 
 

6.     
 
 

7.     
 
 

8.     
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

© 2013 iKeepSafe and Google Inc. All rights reserved. 
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Name of Web Source and URL  

Web Source 1: ___________________________________________________________ 

Web Source 2:  ___________________________________________________________ 

Web Source 3: ___________________________________________________________  

 
Look at the criteria below and mark X in the “Yes” or “No” column for each web 
source. 
 

 Web 
Source 1 

Web 
Source 2 

Web 
Source 3 

Currency Yes No Yes No Yes No 

Is there any date to show when the 
content was created? 

      

Is there any date to show when the 
content was last updated? 

      

Do all the links work?       

       

Coverage       

Is the subject discussed in depth?       

Can you find the information for which 
you were looking? 

      

Do links on the page lead to some 
other good information? 

      

Are the pictures on the page helpful?       

 
 

 

 

© 2013 iKeepSafe and Google Inc. All rights reserved. 



108 
 

SCAVENGER HUNT RECORD SHEET 
 
Search Topic:        Site Address:     
 
Group:       
 
Directions: Review a site and answer these questions and prompts. You may divide this 
task with group members. 
 

Who wrote this information? 
 

 
Can you identify an author? A real name or an alias? 

 

 

What is the author’s education, training, or 
experience as it relates to this content? 

 

 

Does s/he have a professional title or is s/he 
recognized as an authority? Identify the title. 

 

 

Is the author connected with an organization? If 
so, can you determine if it is a respected 
organization? Name the organization. 

 

 

Can you contact the author or company? How? 
 

 

If the author is unnamed, can you take extra 
steps to find information about this author? 
What steps did you take? 

 

 

When was the article written? 
 

 

Does the author include a date for the information 
written? What is it? 

 

 

Is it important that the information be current or are 
you researching a topic from long ago? 

 

 

Do the links on the site work, or are they outdated? 
 

 

Can the information be verified for accuracy? 
 

 

What sources does the author of this information 
use? Name one. 

 

 
© 2013 iKeepSafe and Google Inc. All rights reserved. 
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Become an Online Sleuth 
 

 
T F If I can find it online, it must be true. 

T F There is an email address listed in the website, so it must be 
a legitimate source! 

T F There is a logo of the White House at the top of the page, so 
I can definitely trust this website. 

T F The website looks really official. The information it offers 
must be true. 

T F There are a lot of graphs and charts on the site. With all this 
information it must be true. 

T F It is clear who wrote the content because there is 
contact information and the information seems current 
and error–free. I can safely use this information for my 
homework assignment. 

T F I should always compare the information I find online 
with at least 2 other sources. 

T F I should always be a skeptic when it comes to 
information that I find online. 

T F I should always think about what’s missing from a website. 

T F I should always review the sources (or author) of the 
website. 

 
© 2013 iKeepSafe and Google Inc. All rights reserved. 
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Appendix C:  Supporting Documents for 
“What in the World?” Unit 
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
Special Topics in the Humanities  
 
Name of Lesson  
 
 
Standards 
 
 
Aim 
Aim:  How can we take our first steps in our research project? 
 
Objective 
 

 
Materials 
 

 
Procedures 
Student groups will do the following: 

1. Make yourselves acquainted with one another.  Be sure you know every person’s name in 
your group. 

2. Go around and discuss why each person in your group is interested in the topic you chose 
3. Each person will create 3-5 questions that your research will answer.  
4. As a group you will compile and place the best 7-10 questions into a document you will 

turn in at the end of the class period. 
 
Technology Integration 
 
 
Assessment 
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
Special Topics in the Humanities  
 
Name of Lesson  
 
 
Standards 
 
 
Aim 
how can we clarify The problem we are aiming to solve?  
 
Objective 
 

 
Materials 
 

 
Procedures 
Key Questions: 
 
Independent Practice: 
Today you and your group are going to clarify the problem we are dealing with.  

-You will identify and describe the problem in full detail. You will research and discuss the 
problem with your team.  

- Your team will discuss the knowns and the unknowns. 

Guided Practice:  

Closure:  
 
Technology Integration 
 
 
Assessment 
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
Special Topics in the Humanities  
 
Name of Lesson  
 
 
Standards 
 
 
Aim 
 How can we make the job of research less daunting? 
 
Objective 
 

 
Materials 
 

 
Procedures 
Key Questions: 
Independent Practice: 
Today you and your team will Organize: 

1. Create a document that you can share with your group 
2. Assign official responsibilities to each person in the team 
3. Decide what sort of project you will be creating - Take all brainstorming Ideas and 

choose the best one 
4. Outline Clear, delineated deadlines and dates (Library 15th and 30th) 
5. Perform preliminary research - Only looking at WNYC/NPR/APM 

 
Guided Practice:  
 
Closure:  
 
Technology Integration 
 
 
Assessment 
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
Special Topics in the Humanities  
 
Name of Lesson  
 
 
Standards 
 
 
Aim 
How can we review our available resources? 
 
 
Objective 
 

 
Materials 
 

 
Procedures 
Key Questions: 
 
Independent Practice: 
Make sure you are signed into the library resource Google classroom : g2chd 

Today you compile more research and evaluate your research 

Guided Practice:  

Closure:  
 
Technology Integration 
 
 
Assessment 
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
Special Topics in the Humanities  
 
Name of Lesson  
 
 
Standards 
 
 
Aim 

How can we compile information for our research project? 
 
Objective 
 

 
Materials 
 

 
Procedures 
Key Questions: 
 
Independent Practice: 

 
Guided Practice:  

Do Now: Go to google classroom and access the document there. 
Closure:  
 

 
Technology Integration 
 
 
Assessment 
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
Special Topics in the Humanities  
 
Name of Lesson  
 
 
Standards 
 
 
Aim 

How can we begin to brainstorm solutions for the problems at hand? 
 
Objective 
 

 
Materials 
 

 
Procedures 
Key Questions: 
 
Independent Practice: 

1. Think of it [brainstorming] like you are dragging a big net through the ocean in hopes of 
catching a king salmon. While a big net scoops up many little fish in the process, it also 
improves your chances that you will find your main prize! 

2. Write your problem at the top of your chart paper 
3. Making sure that all team members get to contribute:  Write down any and all ideas or 

solutions.  You can also draw, sketch or quick jot anything that may later be used. 
QUANTITY, QUANTITY, QUANTITY 

4. Cluster the ideas that are related by circling them and drawing a line between them.  
5. When all teams have completed the challenge we will gallery walk the charts and each of 

you will have an opportunity to leave your comments and suggestions.  
 *Review solutions/discuss/add if necessary 

 
Guided Practice:  

1/3 of your project is the possible solutions to the issue you are dealing with 
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Do Now:  How do we find a solution/solutions? 
 

Brainstorm guidelines and create an anchor chart for the classroom.  

Closure:  
 
Technology Integration 
 
 
Assessment 
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
Special Topics in the Humanities  
 
Name of Lesson  
 
 
Standards 
 
 
Aim 
How can we begin to brainstorm solutions for the problems at hand? 
 
Objective 
 

 
Materials 
 

 
Procedures 
Key Questions: 
Independent Practice: 
Guided Practice: Today’s job… 

 
1. Present your solutions to the rest of the class 
2. Comment/Question/Like solutions 
3. Review/Discuss/Assess next steps.  

 
https://www.greenmatters.com/p/plastic-recycling 
 
https://www.history.com/news/how-our-galactic-garbage-may-come-back-to-haunt-us 
 
Closure:  
 
Technology Integration 
 
 
Assessment 
 

https://www.greenmatters.com/p/plastic-recycling
https://www.history.com/news/how-our-galactic-garbage-may-come-back-to-haunt-us
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
Special Topics in the Humanities  
 
Name of Lesson  
 
 
Standards 
 
 
Aim 
How can we continue to compile our research? 
 
 
Objective 
 

 
Materials 
 

 
Procedures 
Key Questions: 
 
Independent Practice: 
Do Now:   Teams meet - you have 10 minutes before I join you 

I will be going around today asking to look at what research you have compiled and discussing 
your bigger plans as a group. (This is for a group work grade)  

Today:  You must set appropriate goals.  

We will have Ms. Lasurdo on:  

We will be in the makerspace on: 

Following class: 
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Do Now:   Teams meet 

When you meet with Ms. Lasurdo, please have your compilation doc open 

Ask about materials 

Ask about citing images 

Ask about your other citations 

Today:  Make a list of materials each person needs to bring 

We will be in the makerspace on : 

Following class: 

Do Now:   Teams meet 

Do you have materials for next class 

Do you have printed materials 

When and where will you print what you need for your project 

Projects must include:  Thoroughly explained problem, Research materials, thoroughly explained 
solution.  

Today:  Give each other the jobs you need to (research, printing, typing, drawing, dialogue, art 
etc) 

We will be in the makerspace next week 

Closure:  
 
Technology Integration 
 
 
Assessment 
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Teacher _____________________________   Date_____________________ 
 
Research Project - KNK Chart 
 
Team member’s names: 
 

1. ________________________________________ 
2. ________________________________________ 
3. ________________________________________ 
4. ________________________________________ 

  

What do we already know 
about this topic? 

 

What do I need to know 
more about? 

What keywords relate to this 
topic? 
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ADDITIONAL NOTES: 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________  



138 
 

Teacher ____________________________  Date ____________________ 
 
Group Research Questions 
 
Group members: 
 

1. ________________________________________ 
2. ________________________________________ 
3. ________________________________________ 
4. ________________________________________ 

 
As a group, discuss the questions that you have individually written.  Choose the 7-10 best 
questions that will help guide your research.   
 
1. 
 
2. 
 
3. 
 
4. 
 
5. 
 
6. 
 
7. 
 
8. 
 
9. 
 
10.  
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Teacher _______________________  Date _________________ 
 
Research Compilation Document 
 
In your own words state what information you will be using for your project below.  
Quote where necessary.  Place the source into the respective box using MLA citation 
format.  
 
Example Information #1 

“The American school system is sick. Its methods are based on fear coercion and rote 
memory testing. What is more the subject matter is what it teaches becomes obsolete almost 
as it is taught. It is that our whole system of living is based on the reward and penalty factor. 
We do everything according to what rewards we get or what penalties we avoid.” (p.79) 
 
We can see that currently our system is not working properly.  Students are not withholding 
the information necessary to develop skills that they would actually need for a workplace 
environment.   
 
Some skills that schools teach us are necessary for all professions but what about other 
facts and figures? 
 
What are some ways we can change this form of learning? 
 
 
Source #1 (in MLA format) 
Postman, Neil and Charles Weingarten. Teaching as a Subversive Activity. Della Court Press 
Herald. New York. 2017  

 
Information #1: 

Source #1: 

 
 
Information #2 

Source #2: 

 
 
Information #3 

Source #3: 
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Information #4 

Source #4: 

 
 
Information #5 

Source #5: 

 
 
Information #6 

Source #6: 

 
 
Information #7 

Source #7: 

 
 
Information #8 

Source #8: 

 
 
Information #9 

Source #9: 

 
 
Information #10 

Source #10: 
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Appendix D:  Supporting Documents for  
“Unsolved Mysteries” Unit 
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
Special Topics in the Humanities  
 
Name of Lesson  
Introduction to Unsolved Mysteries 
 
Standards 
RI1: Cite the textual evidence that most strongly supports an analysis of what the text says 
explicitly as well as inferences drawn from the text. 
W: 
1. Write arguments to support claims with clear reasons and relevant evidence.  
a. Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing 
claims, and organize the reasons and evidence logically.  
b. Support claim(s) with logical reasoning and relevant evidence, using accurate, credible 
sources and 
demonstrating an understanding of the topic or text.  
c. Use words, phrases, and clauses to create cohesion and clarify the relationships among 
claim(s), counterclaims, reasons, and evidence.  
d. Establish and maintain a formal style. e. Provide a concluding statement or section that 
follows 
from and supports the argument presented. 
4. Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are 
defined in standards 1–3 above.) a. Produce text (print or nonprint) that explores a variety of 
cultures and perspectives. 
5. With some guidance and support from peers and adults, develop and strengthen writing 
as needed by planning, revising, editing, rewriting, or trying a new approach. (Editing for 
conventions should demonstrate command of Language standards 1–3 up to and including 
grade 6 on page 53.) 
6. Use technology, including the Internet, to produce and publish writing as well as to 
interact and collaborate with others; demonstrate sufficient command of keyboarding skills to 
type a minimum of three pages in a single sitting. 
7. Conduct short research projects to answer a question 
Range of Writing 
8. Write routinely over extended time frames (time for research, reflection, and revision) 
and shorter time frames (a single sitting or a day or two) for a range of discipline- specific 
tasks, purposes, and audiences. 
10. Write routinely over extended time frames (time for research, reflection, and revision) 
and shorter time frames (a single sitting or a day or two) for a range of discipline- specific 
tasks, purposes, and audiences. 
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Aim 
How do you develop a theory behind an unsolved mystery?  
 
Objective 
Given the “Unsolved Mysteries Introduction,” SWBAT identify at least two theories behind 
the mystery using a variety of approved internet sources to create a case file with 100% 
accuracy. 
 
 
Materials 
________________________________________________________________________ 
Unsolved Mysteries Introduction 
 
Key: Questions: What are some unsolved mysteries that you have heard of in the past?  What 
makes them still relevant today? How do you formulate theories based on information gained 
during your investigation? How do you determine the answers for the case file?  
 
Guided Practice: Review the assignment with the students.  Have them view the provided 
video clip and then analyze the websites to formulate plausible theories.  
  
 
Closure: Exit Ticket: Write down at least two facts from the video clip. 
 
 
Technology Integration 
Smart Board 
 
 
Assessment 
Exit ticket. 
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
Special Topics in the Humanities  
 
Name of Lesson  
Formulation of theories for Unsolved Mysteries 
 
Standards 
RI1: Cite the textual evidence that most strongly supports an analysis of what the text says 
explicitly as well as inferences drawn from the text. 
W: 
1. Write arguments to support claims with clear reasons and relevant evidence.  
a. Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing 
claims, and organize the reasons and evidence logically.  
b. Support claim(s) with logical reasoning and relevant evidence, using accurate, credible 
sources and 
demonstrating an understanding of the topic or text.  
c. Use words, phrases, and clauses to create cohesion and clarify the relationships among 
claim(s), counterclaims, reasons, and evidence.  
d. Establish and maintain a formal style. e. Provide a concluding statement or section that 
follows 
from and supports the argument presented. 
4. Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are 
defined in standards 1–3 above.) a. Produce text (print or nonprint) that explores a variety of 
cultures and perspectives. 
5. With some guidance and support from peers and adults, develop and strengthen writing 
as needed by planning, revising, editing, rewriting, or trying a new approach. (Editing for 
conventions should demonstrate command of Language standards 1–3 up to and including 
grade 6 on page 53.) 
6. Use technology, including the Internet, to produce and publish writing as well as to 
interact and collaborate with others; demonstrate sufficient command of keyboarding skills to 
type a minimum of three pages in a single sitting. 
7. Conduct short research projects to answer a question 
Range of Writing 
8. Write routinely over extended time frames (time for research, reflection, and revision) 
and shorter time frames (a single sitting or a day or two) for a range of discipline- specific 
tasks, purposes, and audiences. 
10. Write routinely over extended time frames (time for research, reflection, and revision) 
and shorter time frames (a single sitting or a day or two) for a range of discipline- specific 
tasks, purposes, and audiences. 
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Aim 
How do you develop a theory behind an unsolved mystery?  
 
Objective 
Given the “Unsolved Mysteries Introduction,” SWBAT identify at least two theories behind 
the mystery using a variety of approved internet sources to create a case file with 100% 
accuracy. 
 
 
Materials 
________________________________________________________________________ 
Unsolved Mysteries Introduction 
 
Key: Questions: How do you determine the answers for the case file? What theories have been 
formulated? Is there proof to support the theories? 
 
Guided Practice: Review the assignment with the students.  Have students analyze the 
websites to formulate plausible theories and complete case file presentations.  
  
 
Closure: Exit Ticket: At least one theory with support to back it up. 
 
 
Technology Integration 
Smart Board 
 
 
Assessment 
Exit ticket 
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HICKSVILLE PUBLIC SCHOOLS  
 

Teacher               School  
 Hicksville Middle School  
 

Class/Course             Date  
Special Topics in the Humanities   
 
Name of Lesson   
Presentation of theories for  Unsolved Mysteries  
 
Standards  
RI1: Cite the textual evidence that most strongly supports an analysis of what the text says 
explicitly as well as inferences drawn from the text.  
 
W: 1. Writearguments to support claims with clear reasons and relevant evidence.   
a.Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing 
claims, and  
organize the reasons and evidence logically.   
b.Support laim(s) with logical reasoning and relevant evidence, using accurate, credible 
sources and  
demonstrating an understanding of the topic or text.   
c.Use words, phrases, and clauses to create cohesion and clarify the relationships among 
claim(s),  
counterclaims, reasons, and evidence.   
d.Establish and maintain a formal style.  
e.Provide a concluding statement or section that follows from and supports the argument 
presented.  
 
4.Produce clear and coherent writing in which the development, organization, and style are 
appropriate to  
task, purpose, and audience. (Grade-specific expectations for writing types are defined in 
standards 1–3 above.) a. Produce text (print or non-print) that explores a variety of cultures 
and perspectives.  
 
5.With some guidance and support from peers and adults, develop and strengthen writing as 
needed by  
planning, revising, editing, rewriting, or trying a new approach. (Editing for conventions 
should demonstrate  
command of Language standards 1–3 up to and including grade 6 on page 53.)  
 
6.Use technology, including the Internet, to produce and publish writing as well as to interact 
and collaborate with others; demonstrate sufficient command of keyboarding skills to type a 
minimum of three pages  
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in a single sitting.  
 
7.Conduct short research projects to answer a question  
 
Range of Writing  

8.Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time  
frames (a single sitting or a day or two) for a range of discipline- specific tasks, purposes, and 
audiences.  
 
10.Write routinely over extended time frames (time for research, reflection, and revision) 
and  
shorter time frames (a single sitting or a day or two) for a range of discipline- specific tasks, 
purposes, and audiences.  
 

Aim  
How do you develop a theory behind an unsolved mystery?   
 
Objective  
Given the “Unsolved Mysteries” assignment, SWBAT present their theories and case file 
with 100% accuracy.  
 

Procedure 
Key: Questions: How do you present your theories to the class? How do you plan on  
presenting your case file to the class?  
 
Guided Practice: Students will present their theories and case file to the class.    
 
Technology Integration 
Smartboard 
 
Assessment 
Exit Ticket 
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Unsolved Mysteries Introduction 
 
Task:  
History is filled with unsolved mysteries. Your task in this research project is to use the 
mystery of the Disappearance of Amelia Earhart and present a plausible theory to explain it. 
You will research a variety of primary and secondary sources to uncover possible theories 
and the clues that support these theories. After you conclude your research, you will create a 
“Case File” that includes: background on the mystery, the most plausible theory, and a 
collection of annotated evidence that backs up that theory.  

Topic: The Disappearance of Amelia Earhart  

With a partner, use the “Your Investigation, One Clue at a Time” graphic organizer in order to think 
like a historian while conducting the research project. The graphic organizer will take you through 
the following steps for each clue and/or source you investigate:  

• What question do you want to answer?  
• Source Name and Description: Title and notes about what type of document you are 

investigating (letter, article, photograph, interview, etc.)  
• Sourcing: Who made this source? Where did it come from?  
• Contextualizing: Imagine the setting surrounding this source: How was the world that 

made this source different than our own?  
• Corroborating: What do other sources say about the information in this document? Do they 

agree or disagree with what this document says?  
• Close Reading (Examination): What does the document say? Is it biased? What is the 

tone?  
• Further Investigation: Notes about what questions this source raises and/or doesn’t 

sufficiently answer.  
 

I. Create a question:  

What do you want to know?  

_____________________________________________________________________  

_____________________________________________________________________  

_____________________________________________________________________  

_____________________________________________________________________  
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II. Visit provided links and complete “Your Investigation: One Clue at a Time” 
graphic organizer for each source.  

Resource Links:  

Video-  

http://www.pbs.org/opb/historydetectives/investigation/amelia-earhart-plane/  

Articles-  
• http://www.ameliaearhart.com/ (news, secondary source of biography, primary 

source photographs)  
• http://oldsite.lib.purdue.edu/spcol/aearhart/index.php (photographs,maps, documents, 

artifacts, including artifacts related to final flight)  
• http://tighar.org/Projects/Earhart/AEdescr.html (TIGHAR’s The Earhart 

Project, activelylooking for evidence of the crash site)  
 
 

III. Write down at least two theories about the case. Be sure to include text based 
evidence to support each theory.  

 

Theory 1 Evidence  

Theory 2 Evidence  
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IV. Case File 

Answer the following questions:  

1. Which theory is most 
plausible?  

_____________________________________________________________________  

_____________________________________________________________________  

_____________________________________________________________________  

_____________________________________________________________________  

_____________________________________________________________________  

2. What evidence can you present to support this theory? (Be sure your evidence includes 
primary sources as well as secondary ones.)  

_____________________________________________________________________  

_____________________________________________________________________  

_____________________________________________________________________  

_____________________________________________________________________  

_____________________________________________________________________  

3. Explain one alternate theory and provide reasons- based on evidence!- as to why you 
discarded that theory.  

_____________________________________________________________________  

_____________________________________________________________________  

_____________________________________________________________________  

_____________________________________________________________________  

_____________________________________________________________________  
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4. What did you learn about this historical period from your investigation? Why is an investigation 
such as this an important undertaking?  

_____________________________________________________________________  

_____________________________________________________________________  

_____________________________________________________________________  

_____________________________________________________________________  

V.  Create the “Case File” visual presentation that must include the following 
elements:  

1. Background on the Historical Event 

2. The Most Plausible Theory 

3. At least three pieces of evidence that support that theory 

4. An explanation of each piece of evidence you present 

5. Explanation of one alternate theory and your reasons for discarding it  

6. Why was this investigation was a worthwhile endeavor  
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CLASSIFIED 
Top SECrET  

 
UnSoLvED MySTEry rEqUIrEMEnT ShEET 

Part I: Explore the Mystery 
• Explain the background of the mystery/phenomenon. 
• Why are people fascinated with this mystery/phenomenon? 
 Loch Ness Monster 
 Big Foot 
 Stonehenge 
 Bermuda Triangle 
 Lost City of Atlantis 
 Crop Circles 
 Roswell / Area 51 
 Curse of King Tut 
 Lost Colony of Roanoke 

 
Part II: Believers v. Non-Believers 
• Your group will be divided into two sides. 
 Agents 1 & 2 will be responsible for proving what the believers 

beliefs. 
 Agents 3 & 4 will be responsible for disproving the non-

believers beliefs. 
• You will have to cite an interview with an eyewitness or an expert. 
 
Part Ill: Fact or Fiction... 
• You will need to decide if your assignment is fact or fiction based 

evaluating the source evidence. 
 
Part IV: Presentations 
• Each group member is expected to have an active participatory role in 

the presentation of your unsolved mystery. 
 
Part V: Works Cited Page  
You must include an accurate works cited page that states all of 
the resources you consulted your findings. 
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Appendix E:  Supporting Documents for 
“Teacher’s Choice: The American Songbook” Unit 
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Michael Feinstein’s American Songbook 
 
Lesson Title 
There Was Royalty before the “King of Pop”: An Examination of Popular 
Music throughout the Ages 
 
Lesson Focus 
Overview unit in preparation of The American Songbook—Popular Music from 
the 1920s through the 1960s 
 
Purpose 
The introductory lesson sets the tone for the series, linking the “known” of the 
student with the “unknown” to be presented. 
 
Objective 
Students will be able to: 

• Identify elements that define “popular” music Survey popular music of different decades 
• Relate the importance of music to culture and historical events. 

 
Materials 

• Wiki/Discussion Board posting or Three-Minute 
Round Table Popular Music Jigsaw Puzzle 

• Time Line  
• Title Cards 
• Lyric Sheets 
• It’s My Decade Research Project Handout with 

Grading Rubric Computer with Internet and speakers 
• LCD projector, SMART board, or appropriate technology to view the 

computer screen Paper/pencil or small dry-erase boards 
• Glue sticks 

 
Lesson Introduction 
(If a distance-learning site is in place, the following introduction can be done online 
prior to class. The introductory questions can be part of a discussion board, and a 
class Wiki will allow the students to add their definition to the term “popular music”.) 
 
1. Introductory discussion—The importance of history and cultural artifacts 

a. Why do people collect antiques? 
b. Can popular music be considered “antique”? 
c. Do any of you listen to music that might be considered “antique” (for example, Led 
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Zeppelin, Jimi Hendrix, or The Beatles)? 
d. Ask an older adult for the name of the popular artist or song he or she listened to around 

11 to 13 years of age. 
 
2. Three-Minute Round Table 

a. Put students in small group (two to four) and have them answer the question, “What 
makes music popular?” 

b. Discuss everyone’s response and agree on a class definition. Keep this 
definition posted. 

 
Learning Activity 
1. Activity—Popular Music Jigsaw Puzzle 

a. Students are given a time line with historic landmarks (Revolutionary 
War; California Gold Rush; Civil War). 

b. Students are provided the lyrics while they listen to a montage of “popular 
songs” available online, from the eighteenth century and nineteenth centuries 
(“Yankee Doodle”; “Clementine”; “Star Spangled Banner”). 

c. Students coordinate the song titles with the appropriate year based on the 
lyrics or sound. 

d. Compare the class definition of “popular music” to discuss why these songs 
are appropriate. 

 
Reinforcing Activity 
To make the purpose of The American Songbook relevant to the students, pose the 
following scenario: 
 
You have a very special iPod. It has recorded all of the special music of your life: your 
favorite songs over every stage of your life. Jump ahead 80 years. Surprisingly, your 
iPod still works! You’ve willed your very special iPod to your favorite grandchild, 
who keeps it safely tucked away in the attic. After 50 years, your grandchild decides to 
move. The iPod finally stops working, so he or she throws it away. All of the music 
that was so very important to you is now gone, because everyone else has done the 
same thing. The purpose of this video series is to make a new generation aware of the 
music that was so very important to so many people. It was what your grandparents 
and great- grandparents listened to while doing their homework. It was the music from 
their first dance, their first date, all of the music that stayed with them as they were 
growing up. 
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Assign student groups. Give each group a decade (1950 through 2000). They are to research their 
decade for five popular songs of the times. They will present these songs to the class along with 
a summary of the historic events. 
They may dress in “period costumes” for their presentation. Recordings of the music can be 
secured from the library or Internet. 
 
Measurement 
Teacher Observation/Peer Evaluation: It’s My Decade Grading Rubric 
 
Online Resources 
 
• Parlor Songs: Popular Sheet Music from the 1800s to the 1920s: 

http://www.parlorsongs.com  
 
• 100 Years of Jazz and Popular Music: http://musicforpianos.com/jazzandpopularmusic.htm  
 
• American Popular Music 1900-1950: http://kclibrary.lonestar.edu/music-2.html 
 
• American Popular Music/America.gov: 

http://www.america.gov/publications/books/american-popular-music.html 
 
• Popular Songs in American History: http://www.contemplator.com/america/ 
 
• Pop Culture Madness (select Pop Music from the menu bar to select the decade—1950s to 

2000s): http://www.popculturemadness.com/ 
 
• American Cultural History: http://kclibrary.lonestar.edu/decade00.html 
 
• American History Timeline 1780–2005: http://www.animatedatlas.com/timeline.html 
 

  

http://www.parlorsongs.com/
http://musicforpianos.com/jazzandpopularmusic.htm
http://kclibrary.lonestar.edu/music-2.html
http://www.america.gov/publications/books/american-popular-music.html
http://www.contemplator.com/america/
http://www.popculturemadness.com/
http://kclibrary.lonestar.edu/decade00.html
http://www.animatedatlas.com/timeline.html
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Group Members ______________________________________________________  

Teacher  ________________________      Class __________ Date __________ 

 
IT’S MY DECADE: Activity Guidelines 

Your groups will be taking the class on a trip back to the  s. To do 
this, you will need to: 

 research five popular songs of this decade 
 provide recordings of these songs (either CD or Internet source) 
 research important historic events (three minimum) of this decade  
 

You will present these songs to the class and inform us of the important historic 
events. You may also research the popular styles and dress “in character” for 
your presentation. Your presentation can take any of the following forms, just as 
long as the above information is presented and all group members participate: 

 short skit 
 oral presentation with visuals (posters, slide show, etc.) 
 class participation activity 

 
Use the questionnaire below to help shape your presentation. 
 
Popular Songs 
1. Title _______________________________________________________ 

 
Performing Artist _______________________________________________ 
 

 
CD Title or Internet Source _______________________________________ 

 
2. Title 
 

 
Performing Artist _______________________________________________ 
 

 
CD Title or Internet Source _______________________________________ 
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3. Title 
 

 
Performing Artist _______________________________________________ 
 

 
CD Title or Internet Source _______________________________________ 

 
4. Title 
 

 
Performing Artist _______________________________________________ 
 

 
CD Title or Internet Source _______________________________________ 

 
5. Title 
 

 
Performing Artist _______________________________________________ 
 

 
CD Title or Internet Source _______________________________________ 

  
 

 
Historic Events 
1. Event 
 ______________________________________________________________ 
 
2. Event 

  ______________________________________________________________ 
 

3. Event 
  ______________________________________________________________ 

 
 

 
Were any of the above events reflected in the music? If so, how? 
 

______________________________________________________________ 
 

______________________________________________________________ 
 

______________________________________________________________ 
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Presentation 
Use the spaces below to structure your presentation. Will you be doing a skit? 
Are you doing an oral presentation with visual aids? If so, what are the visual 
aids? Will you be in costume? 
 

______________________________________________________________ 
 

______________________________________________________________ 
 

______________________________________________________________ 
 

______________________________________________________________ 
 
______________________________________________________________ 

 
______________________________________________________________ 

 
______________________________________________________________ 

 
______________________________________________________________ 

 
______________________________________________________________ 

 
______________________________________________________________ 

 
______________________________________________________________ 

 
______________________________________________________________ 

 
______________________________________________________________ 

 
______________________________________________________________ 

 
______________________________________________________________ 

 
______________________________________________________________ 
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Group Members ______________________________________________________  

Teacher  ________________________      Class __________ Date __________ 
 

IT’S MY DECADE: Evaluation Rubric 
 
 

Songs:  

The students presented or played five popular songs from their 
respective decade. 
 

 

Title/Artist/Source: 
 

 

Title/Artist/Source: 
 

 

Title/Artist/Source: 
 

 

Title/Artist/Source: 
 

 

Title/Artist/Source: 
 

 

  

Historic Events:  

The students presented a minimum of three historic events from their 
respective decade. 
 

 

Event: 
 

 

Event: 
 

 

Event: 
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Presentation:  

Option #1: The students presented a skit that incorporated the songs 
and events of their respective decade. 
 

 

Option #2: The students presented an oral report that represented the 
songs and events of their decade. 
 

 

Optional Bonus: The students wore costumes representative of their 
era. 
 

 

Comments:  

Final Grade:  
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Appendix F:  Supporting Documents for 
“Teacher’s Choice: The Decade in Fashion” Unit 
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Appendix G:  Supporting Documents for  
“Teacher’s Choice: Images of America: Canvas, Film, and Photo” Unit 
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Appendix H:  Supporting Documents for 
“Teacher’s Choice: Social Justice” Unit 
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Name:  _____________________________        Section:  __________   Date:  ________ 
 

 
Social Justice– Anticipatory Checklist 

 
 

Yes No Statement….Do you agree or disagree? 

  I can locate Sierra Leone on a map. 

  If someone’s family is killed, they should seek revenge. 

  Children or teenagers (ages 13-17) should be allowed to join the military to 
fight for their country or cause. 

  Drug use impacts a person's ability to make decisions. 

  War makes a country stronger. 

  Stealing food is OK if a family is hungry. 

  Negative things in people’s lives are caused by their own mistakes. 

  Students in my school do not have to worry about where their next meal is 
coming from. 

  Most homeless people are mentally ill. 

  Children are powerless against adults in authority.  

  Women and men are equal. 

  Teenagers can make an impact on the world. 

  There should be no age to get married. 

  Education is free in every country. 
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Name:  _____________________________        Section:  __________   Date:  ________ 
 

Social Justice Book Club – Collaboration Rubric 
 
Collaboration:  Student participates in a wide range of collaborative discussion, activities, and 
projects. 
 
Name of Book: ____________________________ Pages Due for Meeting:   ___________  
 

Not Yet Met Standard Meets Standards Exceeds Standards 

___  Student does not come to 
the meeting prepared.  She has 
not read the assigned pages or 
brought appropriate and 
adequate notes. 
 

___  Student comes to meeting 
prepared with all pages read 
and with adequate notes. 
 

___  Student comes to the 
meeting prepared with all pages 
read and with adequate notes. 
 

___  Student does not 
contribute to the conversation 
or speaks only when prompted 
by someone else. 
 

___  Student voluntarily 
contributes to the conversation 
at least twice. 
 

___  Student contributes often 
and actively to the discussion, 
but without dominating.  She 
tries to bring everyone into the 
conversation. 
 

___  Student does not refer to 
any textual evidence when 
supporting ideas. 
 

___  Student makes references 
to the text to support ideas. 
 

___  Student regularly includes 
relevant evidence and refers to 
specific passages and pages in 
the text to support ideas.   
 

 
___  Student does not build on, 
or respond, to other people’s 
ideas and/or changes topics too 
quickly. 
 

___  Student is able to build on, 
or respond, to other people’s 
ideas so that the conversation 
runs smoothly.  She is able to 
make relevant connections. 
 

___  Student is able to skillfully 
build on, or respond, to other 
people’s ideas.  She comes to 
new ideas, poses insightful 
questions, makes relevant 
connections, and/or helps start 
or bring the conversation 
together. 
 

___  Student does not use 
academic language and relevant 
vocabulary.   
 

___  Student uses some 
academic language and relevant 
vocabulary. 
 

___  Student frequently uses 
academic language and relevant 
vocabulary. 
 

___  Student does not follow 
rules for collegial discussions 
(e.g. She may interrupt others, 
have improper body language, 
etc.). 
 

___  Student follows rules for 
collegial discussions (e.g. Listens 
to all members, has proper body 
language, etc.). 
 

___  Student follows rules for 
collegial discussions (e.g. Listens 
to all members, has proper body 
language, etc.). 
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Name____________________________________  Class __________  Date ______________ 
 

Memoir Unit Task 

In this unit, you have read about how a young person was able to persevere 
through adversity.  The memoir you read described one person’s point of view 
around a specific issue in society.   The nonfiction articles also presented ideas 
around this issue that has affected society globally.   Using specific details from 
both the memoir and the nonfiction articles, write a response in which you: 

● explain the social issue you have read about 
● discuss how this issue is affecting young people in our world today 
● discuss how this issue should be addressed and solved 
● use details from the memoir and at least two nonfiction sources 

 
THIS ASSIGNMENT IS TO BE HAND-WRITTEN; 

TYPED DRAFTS WILL BE NOT ACCEPTED EXCEPT THE FINAL COPY 
 

Plan 

Learning 
Target 

Not Yet Meets Standards Exceeds Standards 

Develops 
and 
clarifies 
goals and 
makes 
plans for 
how to 
achieve 
them 

See below on 
ways to improve 

____Completes all elements of 
assignment on time. 
____Observed work sessions and 
planning materials demonstrate 
an attempt to engage all elements 
of the assignment process. 
 

____Thoroughly completes all 
elements of assignment on time.   
____ Observed work sessions and 
planning materials demonstrate a 
thorough attempt to engage all 
elements of the assignment process. 
___ During work periods, student 
requires no teacher redirection. 

Ways to improve this outcome:_____include planning documents(graphic organizers, draft), _____ complete all 
benchmarks on time, ____ be on task for all class periods, _____ hand in assignment on time, _____ other: 

 
 

Be Precise 

Outcome 
Target 

Not Yet Meets Standards Exceeds Standards 

Uses 
proper in-
text citation 
format to 
avoid 
plagiarism 

See below on 
ways to improve 

___ Student tries to accurately cite all 
quotes, but there are a few errors. 
 
 

___ Student accurately cites all quotes 
using the proper format. 
  

Ways to improve this outcome:___, cite the page number of the quote, ___ use proper punctuation when citing 
sources,     ___ other: 
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Conclude 

Outcome 
Target 

Not Yet Meets Standards Exceeds Standards 

Forms 
accurate 
conclusions 
or claims 
based on 
textual 
evidence. 

 See below on 
ways to improve 

___ Student accurately represents 
the social issue. 
 
___ Student picks quotes/details that 
mostly support claim/thesis and 
draws proper conclusions from these 
texts.  Evidence could be stronger. 
  
 
___ Student develops ideas based on 
fiction and nonfiction sources, but 
connections are unclear in writing.  

In addition to meeting standards, 
  
____ Student quotes/details all support 
claim/thesis in a clear way and student 
draws proper conclusions from these 
compelling pieces of evidence. 
 
___ Student draws meaningful 
connections between fiction and 
nonfiction sources in writing.  

Ways to improve this outcome:____ evidence (quotes) support the idea being stated,____ connect ideas between 
fiction and nonfiction,____ make inferences that are based on evidence, ____other: 
 

 
 
 
 
 

Communicate 

Learning 
Target 

Not Yet Meets Standards Exceeds Standards 

Produces 
writing in a 
style 
appropriat
e to the 
task, 
purpose 
and 
audience 

See below on 
ways to improve 

___ Thesis statement (claim) is 
formed by rewording the prompt. 
 
___ Introduction contains a thesis and 
topic sentences.  Readers have a 
clear idea of the student’s argument. 
 
____ Student exhibits clear 
organization throughout their body 
paragraphs.  Each paragraph has an 
appropriate topic sentence and 
supporting details.     
 
___ Conclusion of essay clearly 
summarizes her thesis and the key 
points in her argument.   

___ Thesis statement (claim) is strong 
and in the student’s own words. 
 
___ Student’s introduction is extremely 
engaging, contains a thesis, and 
outlines her arguments clearly. 
 
___ Student exhibits clear organization 
throughout the entire essay. 
 
___ Conclusion of essay is extremely 
engaging.  Student does not simply 
restate thesis and topic sentences, but 
summarizes her argument in a creative 
and persuasive way.     
 
 

Ways to improve this outcome:____ all paragraphs have a clear topic sentence, ____ you have all components of 
an informative essay, ____ conclusion uses different language than the introduction_____ other: 

 
 
 
 



214 
 

Be Precise 

Outcome 
Target 

Not Yet Meets Standards Exceeds Standards 

Understan
ds and 
applies 
the rules 
of 
grammar 

See below on 
ways to improve 

___ Tense use is mostly consistent 
throughout the essay.  There may be a 
few errors, but they do not detract from 
the reader’s understanding of the text. 
 
___ Student demonstrates an 
understanding of standard capitalization 
rules. 
 
___ Student demonstrates an 
understanding of standard punctuation 
rules, specifically the use of commas. 
 
___ Sentences are clear and written with 
subject and verb to be complete (not 
fragments). 
 
___ Student has some spelling errors or 
run on sentences, but they do not detract 
from the reader’s understanding of the 
text. 
 

In addition to meeting standards, 
 
___ Student has no spelling, 
capitalization, or punctuation errors. 
 
___ There are no errors in sentence 
structure or tense usage. 
 
___ Successful and consistent stylistic 
choices (varied sentences,, higher 
level vocabulary,  etc.)  have been 
made to serve the writing purpose. 
  

Ways to improve this outcome:___ review grammar rules ___review punctuation rules, ____ make sure 
sentences have one complete thought ___ spend more time editing your response, ____ make sure your tense is 
consistent throughout the sentence, ___ use terms related to your topic,  ____ make sentences varied by not using 
the same language (such as “this quote shows…) ___ other: 
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Author of essay______________________ Reviewer: _____________________ Date_______ 
  

Editing/Revision checklist for the Memoir Unit Task 
 

Aspect of Writing Yes No Recommendation 

All parts of the claim/thesis are 
supported by specific topic sentences in 
each of the body paragraphs. 

   

The student uses direct quotations and 
examples from the text to explain and 
prove her conclusion.  

   

The student makes a clear thesis 
statement.        

   
 
 

Each topic sentence is supported with 
evidence from a text.  

   

Ideas are clearly and precisely stated, so 
that others understand your thinking.  

   

Students discussed their evidence in 
each paragraph in more than one 
sentence. 

   
 
 
 

Sources are properly cited.      
 
 

Different transitions are used.     
 
 

Tense use and sentence structure is 
accurate.    

   

There are different sources used.  The 
memoir is used at least twice. 

   

 
Other feedback: 
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Writing an ARGUMENTATIVE Paragraph 

 
State the 
ANSWER 

 

 
_____  is _____ because… 
 

 

 
EVIDENCE 

 
    For example it said in the text,  
    “ ………….....”   (page___). 

 
According to the text… 
The author states that… 
In the article…       
In the video…       
 

 
EXPLAIN 

 

 
-- This demonstrates that…. 
-- However... 
-- It is important because… 

 
 
This reveals that… 
On the other hand… 
 
 

 
 
 Child marriage is a problem because many 
girls are abused.  Young brides can be abused 
both physically and sexually by their husbands.  
Other brides are also abused by their husband’s 
family.   For example in the book, I am Nujood, 
it said “My husband dragged me back to the 
house” (page 26).  Nujood’s husband beat her 
and then he also abused her sexually.  This 
explains why Nujood ran away from her husband 
and begged for a divorce.  However, it also shows 
why many young girls cannot run away from their 
husbands.  If young girls are being abused, they 
may not have the strength to run away. Child 
brides are not safe in their own homes.  
  

State the Answer - 

 

   

Evidence AND page 
number or video. 

ALSO summarize the 
evidence 

Explain the 
evidence.  This is 3-4 
sentences. 
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Name ______________________________________  Class __________ Date ___________ 

 

Exercise: Tense Consistency Exercise 1 

 

Recognizing Shifts in Sentences 

Check the following sentences for confusing shifts in tense. If the tense of the underlined verbs 
is correct, write C. If a shift in tense is not appropriate, write an X and make the necessary 
changes. In most cases with an inappropriate shift, there is more than one way to correct the 
inconsistency. Reading the sentences aloud will help you recognize differences in time. 

 

___  1. If the club limited its membership, it will have to raise its dues. 

___  2. As Barbara puts in her contact lenses, the telephone rang. 

___  3. Thousands of people will see the art exhibit by the time it closes. 

___  4. By the time negotiations began, many pessimists have expressed doubt about them. 

___  5. After Capt. James Cook visited Alaska on his third voyage, he is killed by Hawaiian 

islanders in 1779. 

___  6. I was terribly disappointed with my grade because I studied very hard. 

___  7. The moderator asks for questions as soon as the speaker has finished. 

___  8. Everyone hopes the plan would work. 

___  9. Harry wants to show his friends the photos he took last summer. 

___  10. Scientists predict that the sun will die in the distant future. 

___  11. The boy insisted that he has paid for the candy bars. 

___  12. The doctor suggested bed rest for the patient, who suffers from a bad cold. 
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Article #1:  Child bride, 13, dies of internal injuries four days after arranged 
marriage in Yemen 
By MAIL FOREIGN SERVICE  April 9, 2010 
 
A 13-year-old Yemeni girl died of internal injuries four days after a family-arranged 
marriage to a man almost twice her age, a human rights group said. 
 
Ilham Mahdi al Assi died last Friday in a hospital in Yemen's Hajja province, the 
Shaqaeq Arab Forum for Human Rights said, quoting a medical report. 
She was married the previous Monday in a traditional arrangement known as a 'swap 
marriage', in which the brother of the bride also married the sister of the groom, it said. 
 
Sigrid Kaag, regional director for UNICEF, said in a statement that the United Nations 
child agency was 'dismayed by the death of yet another child bride in Yemen'. 
 
'Elham is a martyr of abuse of children's lives in Yemen and a clear example of what is 
justified by the lack of limits on the age of marriage,' SAF said in a statement. 
 
A medical report from al-Thawra hospital said she suffered a tear to her genitals and 
severe bleeding.  
 
The Yemeni rights group said the girl was married off in an agreement between two 
men to marry each other's sisters to avoid having to pay expensive bride-prices 
. 
The practice of marrying young girls is widespread in Yemen and drew the attention of 
international rights groups seeking to pressure the government to outlaw child 
marriages. 
 
Legislation that would make it illegal for those under the age of 17 to marry is in serious 
peril after strong opposition from some of Yemen's most influential Islamic leaders. 
 
The group said that was a common arrangement in the deeply impoverished country. 
 
Yemen's gripping poverty plays a role in hindering efforts to stamp out the practice, as 
poor families find themselves unable to say no to bride-prices in the hundreds of dollars 
for their daughters. 
 
More than a quarter of Yemen's females marry before age 15, according to a report last 
year by the Social Affairs Ministry. 
 

http://www.dailymail.co.uk/home/search.html?s=&authornamef=Mail+Foreign+Service
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Tribal custom also plays a role, including the belief that a young bride can be shaped 
into an obedient wife, bear more children and be kept away from temptation. 
 
Last month, a group of the country's highest Islamic authorities declared those 
supporting a ban on child marriages to be apostates. 
 
A February 2009 law set the minimum age for marriage at 17, but it was repealed and 
sent back to parliament's constitutional committee for review after some politicians 
called it un-Islamic. The committee is expected to make a final decision on the 
legislation this month. 
 
Some of the clerics who signed the decree against a ban sit on the committee. 
 
Further imperilling the effort is the weak government's reluctance to confront the clerics 
and other conservative tribal officials, whose support is essential to their fragile hold on 
power. 
 
The issue of Yemen's child brides got widespread attention three years ago when an 
eight-year-old girl boldly went by herself to a courtroom and demanded a judge dissolve 
her marriage to a man in his 30s.  
 
She eventually won a divorce, and legislators began looking at ways to curb the 
practice. 
 
In September, a 12-year-old Yemeni child-bride died after struggling for three days in 
labour to give birth, a local human rights organisation said. 
 
Yemen once set 15 as the minimum age for marriage, but parliament annulled that law 
in the 1990s, saying parents should decide when a daughter marries. 
 
 
Read more: http://www.dailymail.co.uk/news/article-1264729/Child-bride-13-dies-
internal-injuries-days-arranged-marriage-Yemen.html#ixzz3xq5IkUFf  
 
 
 
 
  

http://www.dailymail.co.uk/news/article-1264729/Child-bride-13-dies-internal-injuries-days-arranged-marriage-Yemen.html#ixzz3xq5IkUFf
http://www.dailymail.co.uk/news/article-1264729/Child-bride-13-dies-internal-injuries-days-arranged-marriage-Yemen.html#ixzz3xq5IkUFf
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Article #2:  Ishmael Beah hails South Sudan's former child soldiers as future 
leaders 
by Nadene Ghouri January 6, 2016  
 
Ishmael Beah listens intently as the group of boys sitting in a semi-circle talk about their 
experiences. 
 
“I had to carry a lot of ammunition and we had to walk barefoot. But I had a gun and I 
participated in battles,” says one. 
 
“I watched as my sister and mother were killed,” says another. “We were in the bush, 
we had no food, we were dying. I went with the fighters because I had no one to care for 
me and I wanted to help my people.” 
 
The boys are among 1,700 child soldiers newly released from the Cobra armed faction, 
which is discharging up to 3,000 after signing a truce with the government of South 
Sudan. 
 
Beah, a former child soldier from Sierra Leone, is a best-selling author and advocate for 
children affected by war for the UN children’s agency, Unicef. He visited South Sudan to 
highlight the plight of the country’s young fighters. 
 
A tall boy in a blue T-shirt introduces himself as 15-year-old Bagari* and fixes Beah with 
an intense stare. “I know I don’t have to tell you what war is like because I know you 
have lived it.” 
 
Beah smiles at him reassuringly. “I do. And if you survive war you are already strong 
enough to overcome this part of your life.” 
 
Bagari smiles. “I know. I’m good at sciences. I don’t want to be a carpenter or 
mechanic.” 
 
Realistically, though, those are the only options open to Bagari and the others here. 
They live in Pibor, in the east of South Sudan, where educational opportunities are 
extremely limited. Bagari is receiving medical support from Unicef, and has been placed 
on a vocational training programme. But in Beah’s view, offering such limited horizons 
for former child fighters may restrict the country’s ability to move to a peaceful future. 
 
“You have to have a special kind of intelligence and confidence to have survived such 
horrors. If someone wants to be a mechanic that’s one thing, but why are we limiting 
them to vocational training? Surely this is where the future leaders of the nation can be 

http://www.theguardian.com/profile/nadene-ghouri
http://www.theguardian.com/global-development/2015/jan/27/south-sudan-child-soldiers-released-deal-government-and-rebels
http://www.theguardian.com/global-development/2015/jan/27/south-sudan-child-soldiers-released-deal-government-and-rebels
http://www.beahfound.org/about/ishmael-beah/
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found? They’ve lived war, they never want to return to it. They can be future leaders and 
the key to peace.” 
 
Beah is proof that an early life blighted by fighting is not necessarily a barrier to greater 
things. Yet he made it to the US, was fostered and got a good education. 
 
“Yes, but it wasn’t just that,” he says. “I realised there were certain things I learned as a 
solider that I could use for education. One of them was discipline. I could read a book.” 
 
The next day, while Beah is visiting another Unicef-supported school in Pibor where 
hundreds of former child soldiers are learning English, math, and social studies, a 
young man called Chol* stands on a chair to speak and the room falls silent. He tells 
Beah that they are happy to be out of the army and grateful to be in school, but the 
quality is lacking. “We need better teachers and we need books and nicer classrooms,” 
he says. The boys cheer. 
 
Beah meets Chol and some of the boys again the next day to play a game of football 
organised by Chol. At the field there are dozens of former child soldiers wearing 
colourful shirts and shorts, some with shoes, some without. Chol, 16, presides over the 
warm-up and selects the teams. 
 
“I was a regimental sergeant major,” he explains. “Logistics. I was in control of 50 
people. Love of education forced me to come out. I want to be a doctor or a pilot so I 
can fly in medical supplies to people in rural areas. I was 12 when I joined the army. 
There were a lot of beatings and torture. I regret joining now.” 
 
Chol is the type of potential leader Beah says he is describing. “Why is it so surprising 
to people that a boy like Chol, just out of conflict, has thought through the needs of his 
country in such a detailed way?” 
 
While Beah’s zeal is laudable, the situation in South Sudan is dire. 
 
A peace agreement was signed in August, but conflict rages across several parts of the 
country, involving about 16,000 child soldiers. Since fighting broke out in December 
2013, nearly 1,500 children have been killed and more than 900,000 internally 
displaced, most of them out of the reach of aid agencies. 
 
For Beah, “urgent and serious political will” is needed to address the situation. 
 

http://www.unicef.org/southsudan/UNICEF_South_Sudan_SitRep_49_-_30_Dec_2014.pdf
http://www.unicef.org/southsudan/UNICEF_South_Sudan_SitRep_49_-_30_Dec_2014.pdf
http://www.theguardian.com/global-development/2015/oct/28/south-sudan-civil-war-human-suffering-children-displaced-famine
http://www.theguardian.com/global-development/2015/aug/27/south-sudan-peace-deal-greeted-with-quiet-optimism-by-humanitarian-world
http://www.unicef.org.uk/Media-centre/Press-releases/Unicef-Advocate-Ishmael-Beah-witnesses-impact-of-conflict-on-children-in-South-Sudan/
http://www.unicef.org.uk/Media-centre/Press-releases/Unicef-Advocate-Ishmael-Beah-witnesses-impact-of-conflict-on-children-in-South-Sudan/
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“There are some armed factions refusing to give children back. But removing children is 
the best measure to keep peace on track and means these factions wouldn’t have as 
much power. I know these young men don’t want to be in war. It was the only choice 
they had in order to live.” 
 
As Beah says his goodbyes, another boy shakes his hand. 
 
“In the army I saw a lot of friends die. I would never go back to that life. I hope that in 
future we will have some boys and girls who can be leaders and one day stand in front 
of us like you do today.” 
 
*Names changed 
 
http://www.theguardian.com/global-development/2016/jan/06/ishmael-beah-author-south-sudan-child-soldiers-released-future-
leaders-peace-unicef 
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Article #3:  How to Talk to a Child About a Parent's Addiction  
David Sack, M.D., is board certified in psychiatry, addiction psychiatry and addiction 
medicine. 

Posted: 01/31/2013  http://www.huffingtonpost.com/david-sack-md/children-parents-addiction_b_2589947.html  

"Dad's an addict." "Mom's going to rehab." These are not easy conversations to have 
with a child, even one that has long been aware that there's a problem. 

More than 28 million Americans are children of alcoholics, yet addiction isn't being 
talked about in most homes. Instead, children grow up facing a lifetime of issues other 
kids don't have to manage. They tend to have more emotional, behavioral and 
academic problems than other kids, and are four times more likely to become addicts 
themselves. They are also at greater risk of abuse and neglect, witnessing domestic 
violence, and marrying an addict later in life. 

As children learn to fend for themselves to survive, unpredictability and chaos become 
the norm in addicted homes. Lack of consistent discipline can produce deficits in self-
control and personal responsibility, or conversely, over-control or hyper-vigilance. 
Children may even feel that their parent's drug problem -- and the subsequent breakup 
of the family or removal of the child from the home that sometimes ensues -- is their 
fault. 

Their emotions run a confusing gamut. At once resentful of and loyal to their addicted 
parent, children are reluctant to open up and share long-held family secrets, even if they 
desperately want the support. They may have a strong self-preservation instinct, but at 
the same time, they're not sure if they deserve to take care of their own needs when 
their parent is spiraling out of control. The conflicting feelings continue as children get a 
glimmer of hope when their parent promises to quit even though they've been 
disappointed repeatedly. 

In this impossible situation, what can parents, caretakers or other adults say to their 
children? How do they explain the wreckage of addiction to someone who, at a young 
age, has already been overexposed to some of the darkest potentialities of life? 

Time the Conversation. A conversation about a parent's addiction is best had when 
there are no distractions and the situation is relatively calm. If possible, bring it up when 
there is a plan in place to get help for the addicted parent. Explain that there's a problem 
and you're taking steps to improve the situation. Talk about what will change (e.g., Mom 
or Dad will go to rehab, or one parent may move out if separating or divorcing). Repeat 

http://www.huffingtonpost.com/david-sack-md/children-parents-addiction_b_2589947.html
http://psychcentral.com/lib/2006/children-of-alcoholics/
http://store.samhsa.gov/shin/content/MS939/MS939.pdf
http://news.bbc.co.uk/2/hi/health/5305802.stm
http://health.usnews.com/health-news/managing-your-healthcare/healthcare/articles/2008/11/04/pediatricians-could-help-screen-for-alcohol-abuse
http://health.usnews.com/health-news/managing-your-healthcare/healthcare/articles/2008/11/04/pediatricians-could-help-screen-for-alcohol-abuse
http://www.ncbi.nlm.nih.gov/pubmed/8042605
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the conversation as often as needed so that the child feels comfortable having an 
ongoing dialogue. 

Keep It Age-Appropriate. The language you use and the level of detail you provide 
depend on the age and maturity of the child. Break the issues down as simply and 
directly as possible, and finish with a message of hope. 

Tell the Truth. Although you'll need to use different terms depending on the age of the 
child, you should always be honest about the problem. Children have an innate ability to 
read when adults are lying. Explain that addiction is a disease caused by a number of 
factors, including genetics, environment and past trauma. Similar to people with 
diabetes and heart disease, their parent is sick and needs treatment to feel better. 

Get Educated. Educate yourself about the disease of addiction so you are in a position 
to answer any questions the child may have. If you don't know the answer, work on 
finding one together. 

Acknowledge the Impact. Rather than skirt around the impact a parent's addiction has 
had, validate the child's experience. Apologize for the pain inflicted on the child and ask 
open-ended questions about how they've been feeling. 

Release the Shame. One of the most important things for children to understand is that 
addiction is not their fault. They didn't cause their parent to abuse drugs or alcohol and 
they cannot cure or control it. This can be hard for children to understand, especially if 
the addicted parent blamed their drug abuse on a child's behavior (e.g., "I wouldn't need 
to drink if you'd do your chores."). Children need help to understand that what the addict 
says and does under the influence isn't really who they are or how they feel. Addiction 
hijacks the brain and just as the child is powerless to stop it, the parent is out of control 
as well. 

Put Things Into Perspective. Children from addicted homes tend to idealize other 
families without realizing they have struggles of their own. Help them understand that 
they are not alone; in fact, millions of children are in the same situation. They are 
normal kids thrust into an unhealthy home environment who are doing their best to cope 
with an extremely stressful situation. 

Invite Dialogue. After being disconnected from themselves and others, it may take 
practice for the child of an addict to be able to identify and process their emotions. To 
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combat the secretiveness, fear and loneliness addiction brings, encourage them to talk 
about their feelings without criticism or judgment. 

Teach the Seven Cs. According to the National Association for Children of Alcoholics, 
children need to know the "Seven Cs of Addiction": 

● I didn't Cause it. 
● I can't Cure it. 
● I can't Control it. 
● I can Care for myself 
● By Communicating my feelings, 
● Making healthy Choices, and 
● By Celebrating myself. 

Find Additional Sources of Support. Just as the addicted parent needs treatment and 
support to get well, children need to know there are resources available to help them 
process their emotions. If they don't feel comfortable talking with a parent or relative, 
they can reach out to a teacher, counselor, child or family therapist, religious leader or 
support group such as Alateen. 

The toughest topics are often the most important to broach with children. For each day 
that a child lives with an addict, damage is being done. And while not every child will fall 
prey to addiction or other emotional or behavioral disorders, they need honest 
discussion and support in order to beat the odds. 
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Article #4:  Top 10 Reasons Why Female Education is Important  by Lauren Stepp 
5/23/15 

        Source:  http://borgenproject.org/top-10-reasons-female-education-important/ 

From Cairo to Beijing, offering quality and universal education to young girls promotes 
progress for society as a whole. Carla Koppell of the United States Agency for 
International Development, better known as USAID, even called female education a 
“silver bullet” for empowerment and progress. To better understand the far-reaching 
effects of a few books and a classroom, delve into the top ten list below. 

1. Increased Literacy 

Of the 163 million illiterate youth across the globe, nearly 63 percent are female. 
Offering all children education will prop up literacy rates, pushing forward development 
in struggling regions. 

2. Human Trafficking 

Women are most vulnerable to trafficking when they are undereducated and poor, says 
the United Nations Inter-Agency Project on Human Trafficking. Through providing young 
girls with opportunities and fundamental skills, the $32 billion annual industry can be 
significantly reduced. 

3. Political Representation 

Across the globe, women are underrepresented as voters and restricted from political 
involvement. The United Nations Women’s programmes on leadership and participation 
suggests that civic education, training and all around empowerment will ease this gap. 

4. Thriving Babies 

According to the United Nations Girls’ Education Initiative, children of educated mothers 
are twice as likely to survive past the age of five. Foreign aid for schoolhouses and 
curriculum development could greatly benefit the East African country of Burundi, where 
nearly 16,000 children die per year. 

5. Prevention 

A girl who completes primary school is three times less likely to contract HIV. With these 
statistics in mind, The World Bank calls education a “window of hope” in preventing the 
spread of AIDS among today’s children. 
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6. Later Weddings 

As suggested by the United Nations Population Fund, in underdeveloped countries, one 
in every three girls is married before reaching the age of 18. In a region where a girl 
receives seven or more years of education, the wedding date is delayed by four years. 

7. Smaller Families 

Increased participation in school reduces fertility rates over time. In Mali, women with 
secondary education or higher have an average of three children. Counterparts with no 
education have an average of seven children. 

8. Income Potential 

Education also empowers a woman’s wallet through boosting her earning capabilities. 
According to the United Nations Educational, Scientific and Cultural Organization, also 
known as UNESCO, a single year of primary education has shown to increase a girl’s 
wages later in life by 20 percent. 

9. Thriving GDP1 

Gross domestic product, better known as GDP, also soars when both girls and boys are 
being offered educational opportunities. When 10 percent more women attend school, 
GDP increases by three percent on average. 

10. Poverty Reduction 

When women are provided with equal rights and equal access to education, they go on 
to participate in business and economic activity. Increased earning power and income 
combat against current and future poverty through feeding, clothing and providing for 
entire families. 

The sustainability and progress of all regions depends on the success of women across 
the globe. As President Obama said while addressing the United Nations General 
Assembly in 2012, “The future must not belong to those who bully women. It must be 
shaped by girls who go to school and those who stand for a world where our daughters 
can live their dreams just like our sons.” 

 

 

                                                           
1 GDP-Gross Domestic Product-value (in $$) of all goods and services produced within a 
country's borders in a specific time period.  
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Name ______________________________________  Class __________ Date ___________ 
 

 
Article #3:  Collection of Data 

 
 

Main Idea 
 
 
 

 
 

3 details that support the article 
 

●          
 
    
 
 

●   
  
 
 
 

●  
 
 
 

 
 

Identify two words or phrases in the text that are unfamiliar to you. Write the meaning 
of each and cite any context clues from the text that help you determine their 
meanings. 
 
 

●     
 
 
   
 

●    
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Name: _______________________________  Class ________________ Date ____________ 
 

Collecting Evidence:  Graphic Organizer 
 

Directions:  This organizer will help you keep track of the evidence you discover as you view film 
clips related to your social issue.  This will be helpful when preparing for the culminating project 
of this unit. 
 
Social Issue: _______________________________________________ 
 

Source  
(Who created it?) 

Evidence (Specific Quote) What does it mean? OR Why is this 
important? 
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Name _________________________________________ Class _______ Date ___________ 
 
Quiz:  Theme:  Social Justice Unit     
 
Name of Book ____________________________________ 
 
Discuss the theme of the book.  Be sure to proofread your answer and cite evidence from the 
text. 
 

____________________________________________________________________________

____________________________________________________________________________ 

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________ 

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________ 

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________ 

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________ 
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Group Members:  ____________________________________________________________ 
 

Public Service Announcement (PSA) 
 
After reading a memoir and nonfiction texts related to a societal issue, collaborate with your 
book club group to create a public service announcement related to that issue. Recall what 
you’ve learned about various public service announcements and remember that the goal is to 
raise awareness or change the public’s perception about a social issue. PSAs frequently target 
a specific group of people (based on age, gender, etc.)  If your group is so inclined, you may 
create more than one PSA as part of a unified public service announcement campaign. Think of 
the campaigns we’ve examined in class.  Remember that PSA campaigns are tied together with 
common phrases and images. 
 

 
 

Creating PSA’s Around Social Justice Topics Rubric 
 

 Not Yet Meets Standards Exceeds Standards 

Create 
Formulates a 
product of 
original 
expression 
paying focused 
attention to 
genre 

 ___ The PSA communicate a 
basic message about a social 
issue.  Words and images could 
have been more powerful. 

___ The PSA uses unique and 
well thought out techniques to 
clearly convey a provocative 
message about a social issue. 

Collaborate 
Participates in a 
wide range of 
collaborative 
discussion, 
activities, and 
projects.  

 ___ All members of the group 
play an active role in the creation 
of the PSA. 

___ All members of group play 
more than an active role in the 
creation of the PSA--group 
members build off one another’s 
ideas and contribute meaningful 
ideas and suggestions to the 
PSA/campaign. 
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Directions:  Your book club team will work together to create a realistic PSA about the social 
issue topic in your memoir.   Use the rubric on the other side to create a persuasive public 
service announcement.  Use the organizer below to begin your planning. 
 

Prompt Group’s Ideas 

What message do you 
want your PSA to have? 

 
 

What evidence will you 
use on your PSA?  This 
is where you choose 
quotes from the memoir 
or statistics from the 
nonfiction articles. 
 
 
 
 
 

 

What visuals will you use 
in your PSA? 
 
 
 

 

What job will everyone 
have in your group?  
Write down the names of 
each person in your book 
club group and their role 
in this project. 
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Appendix I:  Supporting Documents for 
“Speech/Environmental Project” Unit 
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                                                     HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
Special Topics in the Humanities  
 
Name of Lesson  
My Name 
 
Standards 
CCSS.ELA-LITERACY.RI.8.1, CCSS.ELA-LITERACY.RI.8.2 CCSS.ELA-LITERACY.RI.8.3 
 
Aim 
How can we begin our speech unit by investigating our own name? 
 
Objective 
Students should use “My Name” by Sandra Cisneros as guide to discussing their own name in a 
mini speech to their small group.  

 
Materials 

Read Sandra Cisneros’ "My Name" 
 
Procedures 
Key Questions: 

1. How does Cisneros use the narrative format to tell the story of her name?  
2. How can you do the same? 

 
Independent Practice: 

Take several minutes to write and reread  your name speech.  Think about what you want to 
emphasize to your group. Highlight your points of emphasis.  

 

 
 

http://www.corestandards.org/ELA-Literacy/RI/8/1/
http://www.corestandards.org/ELA-Literacy/RI/8/2/
http://www.corestandards.org/ELA-Literacy/RI/8/3/
https://docs.google.com/document/d/1nVUIB8sJiFnSyDybFb9oGrKVBgVLV-DG4wUGgJPTIK8/edit
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Group work:   

1. In your teams of 3 or 4,  Each person should make the speech about their name 
while the others listen carefully 

2. Silently evaluate the speaker 
3. Critique each group member with the sandwich method found  

 
Closure:  

Toward the end of class watch Greta Thumberg's UN climate change speech 
 

Homework: Complete watching Gretta Thumberg’s speech to the UN.  Be ready to discuss the 
following class session. 
 

 
Technology Integration 
Teaching students how to insert hyperlinks into their documents - done as a mini lesson between 
the writing/editing process and group mini presentations 
 
Assessment 
Were students able to effectively and quickly use hyperlinks 
Were students able to use Cisneros’ technique when writing their own speeches 
  

                          

  

https://www.youtube.com/watch?v=VFkQSGyeCWg


246 
 

                                                     HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
Special Topics in the Humanities - Speech  
 
Name of Lesson  
Interview  
 
Standards 
CCSS.ELA-LITERACY.W.8.1.C, CCSS.ELA-LITERACY.W.8.4, CCSS.ELA-LITERACY.RH.6-8.8 
 
Aim 
How does Greta’s disability contribute to the speech? 
 
Objective 
Discuss with your partner potential interview questions.  

 
Materials 
Interview question samples, use the starter sheet to help create questions,  

 
Procedures 
Key Questions: What would you ask Greta if you were interviewing her? 
 
Independent Practice: work on your interview questions.  Individually write three good questions 
for the person you will interview 

 
Guided Practice:  

Ask ‘what, when, where, who’ to gather fact and context. 

• Ask ‘how do you’ to uncover a person’s processes. 
• Ask ‘how might we’ to investigate opportunities and ideas someone may have. 
• Ask ‘why’ to find underlying reasons and motivations. 
• A good question has a purpose 
• A good question opens up a conversation. 
• A good question is interesting. 

 
Closure: Continue/complete your questions for next class 
 
Technology Integration 

http://www.corestandards.org/ELA-Literacy/W/8/1/c/
http://www.corestandards.org/ELA-Literacy/W/8/4/
http://www.corestandards.org/ELA-Literacy/RH/6-8/8/
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Chromebook, smartboard, video clip 
 
Assessment 
Were the students able to create at least two thoughtful and probing questions to ask their 
interviewee? 
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                                                     HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
  
 
Name of Lesson  
Evaluating interview questions 
 
Standards 
 
 
Aim 
How can we evaluate our interview questions? 
 
Objective 
SWBAT create thought provoking questions 

SWBAT ask those questions and record the responses.  

 
Materials 
Access to WNYC interview, internet, student Chromebooks, interview questions worksheet.  
 
Procedures 
Key Questions: 

Listen Maria Rivas Story 
What are the questions the mother and the daughter ask one another? 
 
Independent Practice/partner work: 

• Conduct your interview. Ask your approved questions. 
• Carefully listen and write down the responses.  Be sure to ask your interviewee to repeat 

themselves when necessary. (you may request a written response - you still need to listen 
to those responses first) 

• Using those responses, in a separate document (Titled: Interview Speech), create a 
narrative about the person you interviewed. A short paragraph is the minimum 
requirement. 

 
Guided Practice:  
 
Closure: Review the responses you have received and decide/evaluate whether your original questions 
were thorough enough. 
 

https://www.npr.org/2019/01/11/683798321/a-mom-and-her-teenage-daughter-brace-for-a-future-apart
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Technology Integration 
Chromebooks, wnyc/npr interview (listening)  
 
Assessment 
3,2,1 exit slip  
3 things I learned today, 2 things I found interesting, 1 question I still have.  
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                                                     HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
  
 
Name of Lesson  
Characterize your interviewee  
 
Standards 
 
 
Aim 
How can we use our interview questions to adequately describe a person? 
 
Objective 
SWBAT use their interview questions to characterize the person they have interviewed.  

 
Materials 
Jane Goodall description (a  primatologist and anthropologist) 
This example of characterization 
 

 
Procedures 
Key Questions: 
How does the author of this anchor text characterize Goodall? 
 
Independent Practice: Complete interviews 

 
Guided Practice: Writing the interview speech 

Closure:  Complete the interview speech and be ready to share the following class 
 
Technology Integration 
Using google suite to document character narratives.  
 
Assessment 
Student narratives can be posted on Google Classroom for a project grade. 
 

             

http://www.uni-koeln.de/owc/descperson.htm
http://www.literarydevices.com/characterization/
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HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
  
 
Name of Lesson  
Rhetorical elements of speech 
 
Standards 
 
 
Aim 
Aim:  How can we discuss the important elements of speech? 
 
Objective 
SWBAT have an initial understanding of the important elements of a speech.  

 
Materials 
 

 
Procedures 
Key Questions: 
 
Prompt/Discussion Question: 
 
Jot down the elements of an inspirational, strong or persuasive speech? 
Can you name a speech and or speaker that you believe was inspirational, strong and/or 
persuasive? 
 
 
Independent Practice: 

• Adora Svitak and this transcript  
• What topics does the speaker cover? 
• What transitions does the speaker make? 
• What visual aides are used to assist the audience? 
• What are the strengths and weaknesses of this speech? 

 
Guided Practice: Take notes about Adora Svitak’s speech.  Look at the guiding questions before 
hand to help guide your note taking.  

https://www.ted.com/talks/adora_svitak#t-463885
https://docs.google.com/document/d/16dO0D_Edn3l7lghCCuqIc1-05p2koRK6xLRVatcC28E/edit?usp=sharing
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Closure: Noticings and wonderings from students 
 
Technology Integration 
youtube.com, notetaking in Google docs. 
 
Assessment 
Sticky note reactions.  
  

 

 

  



253 
 

                                                     HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
  
 
Name of Lesson  
 
 
Standards 
 
 
Aim 
How can we discuss the important elements of speech? 
 
Objective 
SWBAT:  Discuss the positives and negatives of a speech they have seen.  

 
Materials 
 

 
Procedures 
Key Questions: What makes a speech excellent?  List as many items as you can think of.  
 
Independent Practice:  Research:  You and your team will be researching techniques for a good 
speech. Record your findings in a separate document titled:  Speech Techniques 

 
Guided Practice:  
Watch:  
Chase Dahl  and Carl Aquino 
 
Closure: Make a T-chart of what each of the speakers did well, where each of the speakers needs 
improvement 
 

 
Technology Integration 
Chromebooks, youtube.com, G-suite 
 
Assessment 
T-chart (comparison) 
   

https://www.youtube.com/watch?v=DRiV4KZBoIY
https://www.youtube.com/watch?v=lCN6FjqDcHg&t=338s
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                                                     HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
  
 
Name of Lesson  
 
 
Standards 
 
 
Aim 
How can we understand elements of a strong and persuasive speech? 
 
Objective 
SWBAT:  students understand the term rhetoric and how it pertains to speech writing.   

 
Materials 
youtube video, definition of rhetoric, notes 

 
Procedures 
Definition:  

 
 
Key Questions: When you were doing your research in teams (previous class) What did you 
find?  Students share their findings as the rest of the class records in their notes 
 
Independent Practice: Exit slip: Why does Joshua Bell lose the listeners at the train station? 

 
Guided Practice: Fill in the missing pieces 
Ethos/Pathos/Logos 
 
Closure: Students will watch this video Joshua Bell and Aristotle 
 
Technology Integration 
youtube.com, Chromebook 
 

https://www.youtube.com/watch?v=O2dEuMFR8kw
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Assessment 
Exit ticket, open discussion 
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                                                     HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
  
 
Name of Lesson  
 
 
Standards 
 
 
Aim 
How can we prepare for our speech by completing a remaining mini task? 
 
Objective 
 

 
Materials 
Supplemental materials attached to this unit, Chromebook 

 
Procedures 
Key Questions: 
 
Independent Practice: 
Students choose one of the remaining categories and create a speech.   
Students can use the starters in this unit, the joke list and any other supplement that goes with 
this unit to complete this assignment.  

 
Guided Practice:  

Choose one of the categories 
Tell a joke, favorite person, perfect day, an image, or an object that is meaningful.  Write a short 
speech 60 seconds - two minutes.  Practice your intonation, gestures, and language use.  Present 

this speech to the whole group. 
Closure:  
Students work on their mini speeches for homework and are ready to present them to the class.   

 
Technology Integration 
Google suite, Google docs.  
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Assessment 
summative assessment mini speeches graded with the speech rubric.  Was the audience able to 
adequately perceive the speech?  
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                                                     HICKSVILLE PUBLIC SCHOOLS 

Teacher               School 
 Hicksville Middle School 
 
Class/Course             Date 
  
 
Name of Lesson  
Final Speech 
 
Standards 
 
 
Aim 
How can we select a topic for our two minute final speech? 
 
 
Objective 
How can we draft a speech using an outline? 
How can we effectively peer edit a draft of our speech? 
How can we practice our rhetorical technique? (Present the speech) 

 
Materials 
 

 
Procedures 
This will take several periods to complete (2-3). Students will also be working on this 
assignment at home.  
Do now:  
1. An attention getter--something to gain the audience’s attention. 
 
2. The thesis of the speech. 
 
3. The reason you are interested and/or have expertise in the topic. 
 
4. How the topic relates to experiences that the audience has had 
 
Steps in the writing process… 
Students who are having trouble can use this scaffolding sheet.  
DQ: How can we choose three pertinent talking points to guide our speech? 

1. Have you selected your topic?  Are you still passionate about your topic or has today’s 
conversation changed your mind and you would like to write about something else? 

https://docs.google.com/document/d/1zpiQ6bePbtVmUnJlSlAi_CR7KRG8N9nZjqwe5YjP1TQ/edit?ts=5bb56dd8
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2. Have you written an introduction?  How does it sound?  Did you use a philosophy, an 
anecdote, a famous quote or a statistic or fact? 

3. Have you written a thesis statement in your introduction?  (What do you intend to show 
your audience?  Ex.  This will explain how to make and keep a friend) 

4. Have you come up with the points you intend to make in your speech? 
POINTS 
1. 
2. 
3.  
 
Work period:  Students will work asynchronously to begin drafting this first part of the speech.   
 
Each day students will have to pair/share and evaluate what they have written so far.  Students 
will use this sheet.  
 
 

 
Technology Integration 
Google slides, docs and classroom 
 
Assessment 
Summative assessment speeches graded with the speech rubric.  Was the audience able to 
adequately perceive the speech?  
  

  

https://docs.google.com/document/d/17anIsgkPEeUoCM3AWjPyIxNTfLifIzb47yynB1mPBdA/edit?ts=5bb56de6
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Special Topics in the Humanities 
Speech/Environmental Unit 
Jokes for Memorization/Public Speaking 
 
 
 
1. Mr. and Mrs. Brown had two sons. One was named Mind Your Own Business & the 

other was named Trouble. One day the two boys decided to play hide and seek. 
Trouble hid while Mind Your Own Business counted to one hundred. Mind Your Own 
Business began looking for his brother behind garbage cans and bushes. Then he 
started looking in and under cars until a police man approached him and asked, 
"What are you doing?" "Playing a game," the boy replied. "What is your name?" the 
officer questioned. "Mind Your Own Business." Furious the policeman inquired, "Are 
you looking for trouble?!" The boy replied, "Why, yes." 

 
2. A teacher asked her students to use the word "beans" in a sentence. "My father 

grows beans," said one girl. "My mother cooks beans," said a boy. A third student 
spoke up, "We are all human beans." 

 
3. Reaching the end of a job interview, the Human Resources Officer asks a young 

engineer fresh out of the Massachusetts Institute of Technology, "And what starting 
salary are you looking for?" The engineer replies, "In the region of $125,000 a year, 
depending on the benefits package." The interviewer inquires, "Well, what would you 
say to a package of five weeks’ vacation, 14 paid holidays, full medical and dental, 
company matching retirement fund to 50% of salary, and a company car leased 
every two years, say, a red Corvette?" The engineer sits up straight and says, 
"Wow! Are you kidding?" The interviewer replies, "Yeah, but you started it." 

 
4. A boy asks his father, "Dad, are bugs good to eat?" "That's disgusting. Don't talk 

about things like that over dinner," the dad replies. After dinner the father asks, 
"Now, son, what did you want to ask me?" "Oh, nothing," the boy says. "There was a 
bug in your soup, but now it’s gone." 

 
5. A husband and wife were driving through Louisiana. As they approached 

Natchitoches, they started arguing about the pronunciation of the town. They argued 
back and forth, then they stopped for lunch. At the counter, the husband asked the 
blonde waitress, "Before we order, could you please settle an argument for us? 
Would you please pronounce where we are very slowly?" She leaned over the 
counter and said, "Burrr-gerrr Kiiing." 
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Student Name:  _________________________________________________ 
 
Class: __________    Teacher ______________________ 
 
Special Topics in the Humanities 
 
     

Collecting and Organizing Information for Speech 
 
Topic/Theme: 
 

Introduce your topic using one of the following ways: 
1. A story or anecdote 
2. Famous quote (can be from The Little Prince)  
3. A philosophy or idea  
4. Relate to audience (Pathos-emotion) 

 
 
 
 
 
 
 
 
 
 

 

Thesis: What will you do in your speech?  (Convince your audience of what?) 
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 Main Points:  What three points about your topic will you address in your speech? 

1. 
 
 
 

2.  
 
 
 

3. 
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Name _______________________     Teacher _________________ 
 
Special Topics in the Humanities 
 

SPEECH RATING SHEET:  PERSUASIVE SPEECHES/THEMATIC IDEAS 
 

Bank of Persuasive Techniques 

Testimonial                             Anecdote                      Cause and Effect                    Logic                                          
Techniques using Ethos          Allusion                        Call to Action                        Repetition         
Techniques using Pathos         Define a term               Techniques using Logos             

 

Person 
Speaking  

Not very persuasive Somewhat persuasive Persuasive technique 
is strong  

Technique(s
) used 

 Does little to persuade 
 
I have not been swayed 

Somewhat identifiable 
persuasive technique 
 
I have been swayed 

Compelling use of 
persuasive technique 
 
Easily identifiable 
persuasive technique 

 

 Does little to persuade 
 
I have not been swayed 

Somewhat identifiable 
persuasive technique 
 
I have been swayed 

Compelling use of 
persuasive technique 
 
Easily identifiable 
persuasive technique 

 

 Does little to persuade 
 
I have not been swayed 

Somewhat identifiable 
persuasive technique 
 
I have been swayed 

Compelling use of 
persuasive technique 
 
Easily identifiable 
persuasive technique 

 

 Does little to persuade 
 
I have not been swayed 

Somewhat identifiable 
persuasive technique 
 
I have been swayed 

Compelling use of 
persuasive technique 
 
Easily identifiable 
persuasive technique 

 

 Does little to persuade 
 
I have not been swayed 

Somewhat identifiable 
persuasive technique 
 
I have been swayed 

Compelling use of 
persuasive technique 
 
Easily identifiable 
persuasive technique 
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 Reflection:  Please explain how this exercise helped you understand how to use persuasive 
techniques in your writing.  If this exercise did not help you understand persuasive techniques 
in writing, explain your confusion here.  
 
______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 
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Student Name:  _________________________________________________ 
 
Class: __________    Teacher ______________________ 
 
Special Topics in the Humanities 
 
     

Speech Reflection – Guiding Questions 
 
Backward-Looking:            

1. How much did you know about the subject before we started? 
2. What process did you go through to produce this piece? 
3. Have you done a similar kind of work in the past (earlier in the year or in a 

previous grade; in school or out of school)? 
4. In what ways have you gotten better at this kind of work?  
5. In what ways do you think you need to improve? 
6. What problems did you encounter while you were working on this piece? How did 

you solve them?  
7. What resources did you use while working on this piece? Which ones were 

especially helpful? Which ones would you use again?  
8. Does this work tell a story? 

    
   
Inward-Looking:   

1. How do you feel about this piece of work? What parts of it do you particularly like? 
Dislike? Why?  

2. What did/do you enjoy about this piece or work? 
3. What was especially satisfying to you about either the process or the finished product? 
4. What did/do you find frustrating about it? 
5. What did you learn about yourself as you worked on this piece? 
6. Have you changes any ideas you used to have on this subject?   

 

Outward-Looking: 
1. Did you do your work the way other people did theirs? 
2. In what ways did you do it differently? 
3. In what ways was your work or process similar? 
4. If you were the teacher, what comments would you make about this piece? 
5. What grade would you give it? Why? 
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Appendix J:  Supporting Documents for 
“Opposing Viewpoints” Unit 
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Name  Author Arguments 
 

Deconstructing Arguments 
DIRECTIONS: Read the article. Then, on the next page, deconstruct the author’s argument. 

 
If you are looking for more than just a job, if you want to make a real and lasting difference 

in the world, have a high level of autonomy, and enjoy lots of free time on top of it, then 
consider becoming a teacher. You may protest that teachers are notoriously underpaid, but 
when considering a career path it’s important to look at your overall quality of life, and not just 
at your paycheck. Consider the following. 

As a teacher, you are making a real difference in the lives of your students, and you are doing 
your part to make the world a better place. You can see the results of your efforts every single 
day, while enjoying the ability to use your creativity and express your own unique personality. 
According to Janet Berns, who has taught science for 23 years at George Washington Elementary 
School in Houston, Texas, “There is no greater satisfaction than to be present at the moment that 
a student suddenly ‘gets it.’ I never get tired of witnessing that moment of discovery, nor do I get 
tired to riding the wave of excitement and enthusiasm that inevitably follows. I have been 
fortunate enough to have witnessed a number of young people discover their calling in my 
classroom. It’s a profound and humbling experience.” 

Most people only work for a paycheck, and live for the weekends, when they can get back to 
their “real lives” for a couple of days. But what if life didn’t have to be like that? What if you were 
happy and excited to get up and got to work every day, and money was the last thing on your 
mind? “I don’t consider myself an employee,” says Mark Stanton of Burke High School in 
Wilmington, Maryland. “I am a friend, a mentor, a guru. I love my work. I can’t imagine doing 
anything else. Oh, and yeah, I get paid for it too.” 

Teaching offers endless variety, no two days are the same. And teachers are learners, too. “I 
learn new things every day,” says Jean Kirkpatrick of Sunnyside Senior High in Dayton, Florida. 
“I’m always researching, preparing my lesson plans. The constant stream of new information 
keeps me young!” 

And teachers are happy. In a study conducted in 2011, the Roessling Institute found that in 
a survey of 10,000 college graduates who had been in the same career field for 10 years or 
more, teachers reported the most sense of satisfaction. Teachers were also more likely to 
remain in the same job across the span of their careers. 

One reason often cited for this high level of job satisfaction is the amount of independence 
a teacher enjoys. “I have to follow a curriculum,” says Harold Kent of Royal Daughton High 
School in Kensington, Maryland, but how I choose to teach the material to my kids is up to me. I 
like to engage my kids from every possible angle. And teaching lets me get creative.” 

If you want to have a career and a family, teaching is a great fit there, too. Teachers have the 
same schedule as their students, meaning there is more time to spend with family. And you can’t 
beat the vacation time. When you factor in all of the holidays, holiday breaks and summer, 
teachers can have as much as four months of the year to themselves to work other jobs, pursue 
their individual projects, or travel. 
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There are so many reasons to become a teacher. And one of the best 
ones is that you can teach the subjects that most interest you, thus 
pursuing your own interests at the same time that you are earning a living. 
So think beyond the salary when you’re trying to decide what to do with 
your life, because the bottom line isn’t money, it’s quality of life. 

CCSS.RI.7.8 |© 
www.EnglishWorksheetsLand.com 

http://www.englishworksheetsland.com/
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Name  Author’s Point of View 
 
 
 
 

1. What is the author’s claim?    
 
 

2. List the reason and evidence the author uses to support the claim. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

3. Is the argument convincing? Why or why not? 
 
 
 
 
  



295 
 

Name: Date: Per. 
 
 
 
 
 
Topic: Smartphones 
 
 
Title: Citation: 

Opposing Viewpoints Part I 
 
 

Article Number 1 

 
 

Use the space below to take active reading notes on the article. 
 
 
 
 
 
 
 
 
 
 
Write a summary of the article. 
 
• Explain what the author’s main argument is. 
• Give no less than three specific details from the article to support your claim. 
• Be sure to use internal citations for each detail. 
 
 
 
 
 
 
 
 
 
 
Do you agree with the author’s position? Why or why not? Be specific and give reasons for 
your opinion. 
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Article Number 2 
 
Title: 
 
Citation: 
 
 
 

Use the space below to take active reading notes on the article. 
 
 
 
 
 
 
 
 

Write a summary of the article. 
 
• Explain what the author’s main argument is. 
• Give no less than three specific details from the article to support your claim. 
• Be sure to use internal citations for each detail. 
 
 
 
 
 
 
 
 
 
 

Do you agree with the author’s position? Why or why not? Be specific and give reasons for 
your opinion. 
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Opposing Viewpoints Part 2 
 
In your opinion, which author presents a stronger, more convincing argument. Explain your 
opinion using specific details from both articles. Remember to cite your details using internal 
citations. 
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Should Junk Food Be Sold in School?, 2014 
From Opposing Viewpoints in Context 

 
John Metallo is a retired high school principal and former adjunct instructor at the 
University of Albany and the State University of New York at Plattsburgh. 
 

From teaching and learning to bullying prevention and safety, schools have 
more important issues to address than monitoring the sale of junk food. What 
students choose to eat is the responsibility of their parents, especially since 
kids consume the majority of their meals at home or outside of school. 
Furthermore, offering healthy lunches and snacks does not mean students 
will eat them. In reality, most of the junk food eaten on campus is brought in. 
Trying to eliminate it from schools is a waste of time and money. Education 
begins at home, and parents should concentrate on teaching young children 
good eating habits. 

 
I feel a lot better after reading the newspaper this morning. The federal government 
has banned the sale of junk food in schools across this great nation. 

 
Finally, our schools will have something to do that is productive instead of worrying 
about things like teaching and learning, curriculum development, accurate budgeting, 
state testing, teacher evaluation, bus safety, sex education, character schools, bullying 
prevention, safety and security, psychological counseling, social work, health 
screening, etc., etc., etc. 

 
Monitoring the sale of junk food in 

schools? Give me a break, please. 

What a waste of time and energy, from the Capitol building in Washington to the 
corridors of every school in the nation. This is simply something that is not the 
headache of the schools. 

 
I worked in public schools for over four decades. And guess what? I really don't care 
what your kids eat. I don't care how much they weigh. I don't care if they develop lousy 
eating habits that will negatively affect them in future life. 

Banning Junk Food in Schools Is Not Effective 
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How about the parents of these little cherubs of ours doing something instead of 
expecting the schools to raise their children for them? Schools would be a lot better off 
if we ask them to do what they are supposed to do—educate kids. 

 
Schools are not meant to raise kids, nor will they ever be able to do that. 
 

If schools serve healthy lunches, that does not necessarily mean that kids will 
eat them.... If there is junk out there, kids will find it. 

 
Let's look at a few facts. Kids are not getting fat because of what they eat in school. 
They consume most of the food they consume at home or some place other than 
school. 
 

Based upon a 180-day school year and three meals per day, a student consumes 180 
lunches in school during a calendar year. That would move up to 360 meals per year if 
the student eats breakfast in school each day. 

 
By the way, why are kids being fed breakfast in school? Shouldn't that meal be 
consumed at home in the presence of a caring and loving family? Given lunches only, 
a student would consume 180 meals in school and 730 other meals at home or 
elsewhere. That diminishes to 550 meals consumed outside the school for those who 
have breakfast and lunch in school. 
 
 

Junk Food Is Not Going Away 
 

If schools serve healthy lunches, that does not necessarily mean that kids will eat 
them. Some kids bring their own junk food with them from home. Some buy it from the 
corner store on the way to school. Some trade for it with their friends. If there is junk 
out there, kids will find it. 

 
It is what kids do. Much more junk food is brought into a school each day than is sold 
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in any vending machine in a school. 

 
By the way, vending machines are in schools to help support things like sports and 
school activities, which are cut when budgets are slashed. If we properly fund those 
programs, we don't even need the vending machines. But that is another article. 

 
We cannot expect our schools to solve all of the ills of society. How about we start 
taking responsibility for ourselves and our families? 

 
Parents need to monitor what their children do every day. They should not expect the 
school or any other agency to do that. 

 
Education begins at home. Teaching kids how to eat properly should begin long before 
the school years begin. Kids who eat healthy at home tend to eat healthy elsewhere. 

 
Face it. Junk food is not going away. As a matter of fact, I like my chips on 
occasion. Trying to eliminate it from school or anywhere else for that matter is an 
abject waste of time and money. 

 
Let's concentrate on teaching youngsters to make good decisions when it comes 
to food. That teaching begins at home. 

 
Are you with me, Mom and Dad? 
 

Further Readings 
Books 

Kate Adamick Lunch Money: Serving Healthy School Food in a Sick Economy. 
New York: Cook for America, 2012. 

 
Ann Cooper and Lisa M. Holmes Lunch Lessons: Changing the Way We Feed Our 
Children. New York: Collins, 2006. 
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Julie Guthman Weighing In: Obesity, Food Justice, and the Limits of Capitalism. 
Berkeley: University of California Press, 2011. 

Lisa Tillinger Johansen Fast Food Vindication. Los Angeles: J. Murray Press, 2012. 

 
Amy Kalafa Lunch Wars: How to Start a School Food Revolution and Win the 
Battle for Our Children's Health. New York: Jeremy P. Tacher/Penguin, 2011. 

 
Susan Levine School Lunch Politics: The Surprising History of America's 
Favorite Welfare Program. Princeton, NJ: Princeton University Press, 2008. 

Michael Moss Salt, Sugar, Fat: How the Food Giants Hooked Us. New York: 
Random House, 2013. 

 
Janet Poppendieck Free for All: Fixing School Food in America. Berkeley: 
University of California Press, 2010. 

 
Sarah A. Robert and Marcus B. Weaver-Hightower, eds. School Food Politics: The 
Complex Ecology of Hunger and Feeding in Schools Around the World. New York: 
Peter Lang, 2011. 

 
Martha Rosenberg Born with a Junk Food Deficiency: How Flaks, Quacks, and 
Hacks Pimp the Public Health. Amherst, NY: Prometheus Books, 2012. 

 
Melanie Warner Pandora's Lunchbox: How Processed Food Took Over the 
American Meal. New York: Scribner, 2013. 

 
Sarah Wu Fed Up with Lunch: How One Anonymous Teacher Revealed the Truth 
About School Lunches—And How to Change Them! San Francisco: Chronicle 
Books, 2011. 

 

Periodicals and Internet Sources 
Ed Bruske "In DC School Cafeterias, a Long Way from Here to Healthy," 
Washington Post, February 14, 2010. 

 
Hank Cardello "Prohibition: The Wrong Way to Improve Child Nutrition," Huffington 
Post, January 11, 2011. www.huffingtonpost.com. 

 
Kathleen Doheny "Does Junk Food in Schools Matter?," WebMD, January 18, 
2012. www.webmd.com. 

 

http://www.huffingtonpost.com/
http://www.webmd.com/
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Food Research and Action Center "How Competitive Foods in Schools Impact 
Student Health, School Meal Programs, and Students from Low-Income Families," 
Issue Briefs for Child Nutrition Reauthorization, no. 5, June 2010. http://frac.org. 
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Smartphones, 2013 

From Opposing Viewpoints in Context 
 

"The smartest phones may be the ones we keep outside the classroom." 
 

In the following viewpoint, the editors of Maclean's oppose the use of 
smartphones for learning in the classroom. While acknowledging the 
advantages of electronically delivering textbooks and other materials to 
students' smartphones and linking classmates together with technology, they 
argue that handhelds are tools of "mass distraction," encouraging texting, 
surfing, and other activities that are unrelated to education. In fact, the editors 
maintain that technologies do not improve academic performance, concluding 
that smartphones and other devices  cannot replace the ability of teachers to 
engage easily distracted students. Maclean's is a Canadian weekly 
newsmagazine. 

 
As you read, consider the following questions: 
 
1. What issues must be addressed if cell phones are made part of the official school 

day, according to the viewpoint? 

2. According to the viewpoint, how does the presence of laptops at universities anticipate 
the presence of cell phones in public schools? 

3. What did a study show about the effect of texting on performing simple tasks, as told 
by Maclean's? 

 

The role of technology in the classroom has no doubt been a contentious issue since 
the first Roman student brought an abacus to his grammaticus. Using the most up-to-
date equipment in school has always seemed to be a necessity. And yet the process 
of learning hasn't really changed that much since ancient times: Teachers still need to 
teach and students still need to pay attention. 

 
Last week [in September 2010] Ontario premier Dalton McGuinty sparked a national 
debate on the role of technology in Canadian classrooms. Asked about a proposal to 
relax a ban on cell phones in the classrooms of Toronto-area high schools, the 
premier seemed rather agreeable to the idea. "Telephones, BlackBerries and the like 
are conduits for information and one of the things we want our students to be is well 
informed," he said. "It's something we should be looking at in our schools." 

 

Smartphones Do Not Benefit Classroom Learning 
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McGuinty has a point. It seems inevitable that some sort of handheld wireless device 
will eventually become part of education systems across the country. The cost and 
complication of traditional textbooks makes electronic delivery of course material 
straight into the hands of students a rather attractive proposition. For this reason alone, 
electronic tablets or smartphones such as the BlackBerry likely have a place in the 
classroom of the future. The prospect of linking students together via communication 
technology also holds great educational promise. 

Too Soon to Advocate Cell Phones in 
the Classroom 
At the same time, we can't ignore the enormous and obvious downsides of such 
technological intrusions. Cell phones may be conduits for information, but they're also 
tools of mass distraction. Texting, tweeting, surfing and updating your online profile 
have nothing to do with learning and no place in the classroom. Yet it's even become 
commonplace for parents to text their children during school hours. What are they 
thinking? 

 
Any effort to make cell phones part of the official school day must solve the problem of 
their noneducational use, either by setting strict rules of acceptable conduct or 
blocking access when it's not appropriate. And we should recognize that there's a big 
difference between integrating wireless devices into the curriculum and simply inviting 
students to bring whatever diverting gadgets they might possess to class. The fact 
that not every student owns a smartphone must also be addressed. 
Regardless of what the future holds, it's far too soon to be advocating widespread use 
of cell phones in the classroom. 

 
It's also the case that the value of technology to learning is frequently oversold by 
eager advocates. A long series of educational revolutions via technology has been 
promised throughout the years: from television to video to desktop computers to 
laptops to SMART Boards to cell phones. Despite claims that these innovations will 
change the educational experience for the better, there's no evidence technology 
actually leads to higher marks for students. 
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Technology Will Never Replace Skilled 
Teachers 
 

The ubiquitous presence of wireless laptops on university campuses in many ways 
anticipates the presence of cell phones in public schools. A study from 2008 in the 
academic journal Computers & Education looked at how these laptops have affected 
classroom behaviour. "Results showed that students who used laptops in class spent 
considerable time multitasking and that laptop use posed a significant distraction to 
both users and fellow students," the research observes. "Most importantly, the level of 
laptop use was negatively related to several measures of student learning." Students 
with laptops had lower test results than those without. The reason? They were often 
not paying attention to their teachers. We should expect the same thing from cell 
phones. 

 
Similarly, a 2009 study looked at students who sent instant messages during class. 
Texting students took longer to perform simple tasks such as reading a written 
passage than those who did not. 
 
Consider it another blow to the alleged benefits of multitasking. An investigation into 
PowerPoint lectures found students enjoyed them more than traditional presentations, 
although this did nothing to raise test scores. Clickers, small handheld wireless 
devices used for in-class quizzes that are popular with students and teachers, 
similarly have no discernible impact on marks. 

 
Technology may lower school costs, make marking more efficient and even raise 
student satisfaction. But it can't produce students with better grades. And this means 
technology will never replace the timeless need for skilled teachers capable of catching 
the attention of easily distracted students and engaging their minds. The smartest 
phones may be the ones we keep outside the classroom. 
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Smartphones, 2013 

From Opposing Viewpoints in Context 
 

"Smart phones make possible everywhere learning, all-the-time learning." 
 
 

Elliot Soloway is founder and chief executive officer of GoKnow Mobile 
Learning Solutions, an education consultancy. David Nagel is an executive 
producer for 1105 Media. In the following viewpoint, Soloway discusses with 
Nagel how smartphones are integral to the future of education and learning. 
He describes the devices as a "game changer" because they are the 
technology of choice for students; they are unrivaled in portability and 
affordable, as well as capable of performing most tasks and assignments. As 
demonstrated by the success of pilot programs, Soloway concludes, schools 
and educators must not resist but adopt smartphones in the classroom. 

 
As you read, consider the following questions: 

 
1. In Soloway's opinion, for students, why do smartphones trump devices 

with larger screens and keyboards? 

2. What examples does Soloway provide of smartphones proving learning in 
context? 

3. Why does Soloway stick to the prediction that every student will have a 
mobile learning device by 2016? 

 
Within five years, every K-12 student in America will be using a mobile handheld 
device as a part of learning, according to Elliot Soloway, a professor at the University 
of Michigan. 

 
"Smart phones are the one technology that can eliminate the digital divide," he told 
THE Journal. "Given the cost of the device, it is very conceivable that every child, 
rich or poor, can have one 24/7." 

 
Soloway is founder and chief executive officer of GoKnow [Mobile Learning 
Solutions], an education consultancy that provides professional development 
seminars for educators, and a member of the faculty in the College of Engineering, 
the School of Education, and the School of Information at U Mich. He's been 
following education technology trends for the last three decades, focusing especially 
on mobile devices for the bulk of those years. 

 

Smartphones Will Benefit Classroom Learning 
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A frequent speaker on education technology issues and a fierce ed tech advocate, 
Soloway explained that mobile phones are ideal for K-12 students: They're the tool of 
choice for that generation; they're relatively affordable; they're appropriate 21st-
century tools for developing 21st-century skills; and, maybe most significant of all, 
they enable more than just anytime, anywhere learning. They enable, as Soloway put 
it, "Everywhere, all-the-time learning." 

A Game Changer 
 

David Nagel: You've described the cell phone as a "game changer" for education and 
as the "quintessential 21st-century tool." Why the cell phone specifically? 

 

Elliot Soloway: There are several reasons why the cell phone is a game changer: It is 
the device of choice by students—the kids themselves are bringing the devices to 
school—we adults brought laptops into schools, and they are a yawn, as are 
netbooks because the kids see cell phones as their generation's technology. 
 
The students are highly competent with the technology; the learning curve is very 
low. The kids can use the skills they have developed outside of school inside of 
school. 

 
Portability: The small devices fit into your hand, your pocket, your purse. Portability 
trumps everything—bigger screen, more power, bigger keyboard. Being able to take 
it out and turn it [on] instantly is totally important to the mobile, instant gratification 
generation. The students play all sorts of games on small screens; they are 
comfortable with small screens. Kids are comfortable with the small keyboards; they 
have learned to thumb type. Give a kid a full-sized keyboard, and you will reduce the 
kid to hunt and peck. 

 
Portability provides learning in context—while doing an experiment, [a student] can 
write it up; while on a field trip, [a student] can capture ideas. And portability enables 
relating abstract concepts in the classroom to concrete items in the world. For 
example, what is a complementary angle? What is an isosceles triangle? Well, take 
a picture after school of objects that illustrate those properties. 
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The small size matches the small size of the kids: Kids are small; their technology 
complements their size. Hulking, 7-pound laptops are seen as old technology, not 
interesting, by the mobile generation: They want to use their technology literally on 
the go. Can't do that with a laptop. 

 
Laptops are way too expensive to maintain: Drop a laptop, kiss it goodbye; drop a 
smart phone, and there is a very good chance it will be fine. 

 
You can do everything on a smart phone that you can do on a laptop, except maybe 
for high school geometry and except for a few scientific visualizations. But for 90 
percent of what a student has to do, the smart phone can do it. Why do you need 
more than that in the palm of your hand, 24/7? And that is using today's screen form 
factor. Tomorrow we will be able to pull out a screen or we will be able to project a 
larger screen onto a blank surface. In fact, Samsung's Galaxy already has a version 
that can shoot out a 60-inch image! 

 
Smart phones make possible everywhere learning, all-the-time learning. 

 

Smart phones are the one technology that can eliminate the digital divide—given 
the cost of the device, it is very conceivable that every child, rich or poor, can 
have one 24/7. 

 
What the kids can do and how the kids can do it has changed. For the first time in 
history, there is a device at a student-affordable price point that has sufficient 
computing power and networking to support 90 to 95 percent of what a student does 
in school every day. 

 

Android- and iOS-based slates share a lot of characteristics with cell phones, and they're starting 
to be adopted more and more in higher ed, especially the iPad at this point. What are the 
implications for K-12? 

What problem does an iPad solve? While they are being adopted, it isn't clear to me 
or my colleague [GoKnow chief education architect] Cathy Norris why there is such a 
rush to iPads. They are expensive [and] fragile, and creating content is a challenge. 
Since learning is all about creating, it seems like a funny device to focus educational 
attention on. But, it is beautiful, and everyone wants to be part of something 
beautiful. 
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Today, in the PC [personal computer] world, whether a computer is a Dell, a 
Gateway, a Sony, etc., one puts a layer of software on that device, and then from a 
user's perspective all those different devices are the same. That is what is going to 
happen shortly in the mobile device space. Different companies are going to build a 
layer of software that makes every smart phone—Android, [Windows Phone 7], iOS, 
etc.—appear the same to the teacher and the student. 

The Only Problem 
 

We have some problems with cell phones as universal tools for students and educators, 
don't we? What do you think the biggest hurdles are? Policy? Cost of the devices? 
Reliable and affordable service? Software? 

 
The only problem with mobile devices is perception. "The screen is too small; the 
keyboard is too small." "I never used one of those devices when I was in school." 
"The kids are going to cheat." "The phone causes disruptions in the class." 

 
Those are the common negatives I hear. Those are all easily addressable:  Turn off 
texting and turn off voice functions—the smart phone is now truly a computer. 

 
Use the students' tools for learning just like we used students' tools in previous 
generations for learning—I learned with paper and pencil, since that was the 
technology of my day. The technology of today is mobile—that's how kids need to 
learn. We need to prepare kids for the 21st century, not the 19th century. 

 
Cost? Cost is dropping—the calculator was expensive at the outset. But over the next 
five years, the cost will drop to $5 to $10 per month for the device, the data plan, the 
software ... everything.... That is definitely affordable. No more paper copying; no 
more paper textbooks. Cost is not an issue; cost is a phony issue. Even today the 
cost is not particularly high, compared with putting in a Wi-Fi network capable of 
supporting 1:1. That is expensive. 
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What will need to happen to overcome these issues? 

We need to accept the fact that mobile technologies are an integral part of the kids' 
lives and an integral part of 21st-century knowledge workers' lives. We need to stop 
looking at the past and look to the future. We need to step forward and say: We need 
to do 21st-century education in the same ways we are doing 21st-century commerce, 
21st-century health, etc. There are risks, absolutely. But staying where we are in 
schools—using 19th-century technology and fooling ourselves that we are teaching 
21st-century skills and content—is truly doing our students a huge disservice. You 
can't teach 21st- century skills and content with 18th-century paper and pencil tools. 

A Mobile Learning Device for Every Child 
 

What will be the impact of 4G [referring to the fourth generation of mobile communications 
standards for cell phones] and mobile broadband for K-12, and what else do you see on the 
horizon in terms of advancements to the technology of mobile phones? 

 
4G will make it cheaper to use the data plans. The increased speed is important, but 
the reliability is more important. If we want to do cloud computing, we need always-
on connectivity—and that isn't here yet. The need for always-on should be the driver, 
not faster speeds—that are still unreliable! 
Cloud computing and mobile technologies are the yin-yang, two totally intertwined 
technologies. Once we have reliable connections then cloud computing will take off. 
And then a student—or  anybody—can do their "work" from anyplace because the 
information—their information—is available everywhere. I really don't like the notion 
of anywhere, anytime learning. That is too limited. Cathy and I 
favor the terms "everywhere learning, all-the-time learning." Adults do those two 
things; that's just what a 21st-century knowledge worker does. So, that's what we 
need to prepare the mobile  generation—the children, the youth, of today—for. 

 
It doesn't take a crystal ball to see that mobile technologies are changing—rapidly, 
faster than any other technology before—our ways of doing things. Having a mobile 
device in the palm of your hand, connected to the Internet, 24/7 has never been 
possible before. It is possible now—finally—at a price point that is just about there—
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just about affordable by all. Can you imagine 7 billion people all with such a device? 
Currently there are 4.5 billion cell phones and 7 billion people. Mobile technologies 
are bigger than the Internet. The Internet is just a roadway; if you don't have a car, 
the roadway is useless. Mobile technologies are the cars for the Internet roadway. 
Mobile technologies are giving voice to people who never had voice before. 

 
Cathy and I make the following prediction: Within five years, every child, in every 
grade, in every school in America will be using a mobile learning device, 24/7. Take 
that to the bank! Yes, while today, 99 percent of schools ban cell phones, we stick by 
this prediction. Why? Because mobile technology is as necessary a part of living in 
the modern world as are air, water, and food. Communications is the hallmark of what 
it means to be human; mobile devices support communication in new and exciting 
ways; mobile devices help make us human, help define us as different than plants 
and animals. Mobile technologies are essential to our lives—outside of school. How 
can school resist letting mobile devices through the school door? We shouldn't be 
asking, "Why should schools adopt mobile technologies?" No! We should be asking, 
"How can schools be so cynical, so backwards-looking, and prevent our children, the 
children entrusted to the school's care, to be allowed to benefit from a technology that 
clearly is highly beneficial?" Schools need to take their heads out of the sand, be 
brave and step forward, and truly help the children entrusted to them. Mobile 
technologies can make a huge difference in teaching and learning—the pilot projects 
are demonstrating that fact over and over and over again. Schools need to be on the 
right side of the 21st century: 1:1, 24/7 mobile device rollouts should be the norm, not 
the exception. 
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Critical Thinking Rubric 
 Emerging Developing Advanced 

 
1. Interprets 

Problems, 
Questions, Issues, 
or Arguments 

 
Does not distinguish arguments from  non-
arguments. Does not correctly identify 
problems. questions. or issues. even in 
simple contexts. Confuses premises (initial 
conditions. data. statements of fact.  etc.) 
and conclusions. Takes authoritative 
statements as fact and/or equates opinions 
with evidence. 
 

 
Identifies a range of deductive 
and inductive arguments in 
simple contexts. Correctly 
identifies problems. questions. or 
issues. Distinguishes between 
premises (initial conditions. data. 
statements of fact. etc.) and 
conclusions. but equates opinions 
with evidence and fails to 
recognize hidden assumptions. 
 

 
Correctly identifies and 
translates problems. questions. 
issues. or arguments  in complex 
contexts. Distinguishes between 
premises (initial conditions. data. 
statements of fact. etc.) and 
conclusions. Recognizes and 
articulates hidden assumptions. 
Understands the influence of 
contexts. frames. And world 
views. 
 

 
2. Evaluates Reasons 

and Evidence 

 
Does not correctly judge deductive validity 
and inductive strength or weakness. Does 
not correctly identify common fallacies and 
cannot explain why such reasoning is faulty. 
 

OR 
 

Makes unwarranted or unsupportable claims 
as to the meaning of data/evidence. Ignores 
alternative explanations of the 
data/evidence. 

 
Employs appropriate criteria of 
relevance. reasonableness. 
accuracy and sufficiency for 
evaluating the reasons/evidence 
provided in a limited range of 
basic argument types. Correctly 
identifies a range of common 
formal and informal fallacies in a 
variety of formats.  
 

OR 
 
Draws appropriate conclusions 
from data/evidence. but uses 
weak or fallacious reasoning. 
Recognizes there might be 
alternative explanations. but 
superficially evaluates those 
alternatives. 
 

 
Employs appropriate criteria for 
judging inductive strength and 
deductive validity and soundness 
in a wide range of arguments 
presented in a variety of contexts 
and complexities. 
 

OR 
 

Draws reasonable. non-fallacious 
conclusions from the 
data/evidence. Demonstrates 
knowledge of alternative 
explanations of the data/evidence 
and the ability to 
analyze/evaluate the strengths of 
those alternatives. 
 

 
3. Construct 

Arguments/Formul
ate Hypotheses 

 
Has little to no ability to construct 
arguments. Is not aware of assumptions and 
contexts when constructing an argument or 
formulating a hypothesis. Does not 
consistently relate information to 
conclusions. 

 
Constructs coherent arguments of 
a few premises. Identifies and 
begins to question contexts as 
well as own and others 
assumptions. Connects 
information presented with 
conclusions: recognizes opposing 
viewpoints. 
 

 
Constructs logically coherent 
extended arguments. Thoroughly 
analyzes own and other 
assumptions and evaluates 
relevant contexts. Performs an 
informed evaluation of evidence 
and relates it logically to 
conclusions. Anticipates and 
responds to objections. 
 

 
4. Reasoned 

Approach to Using 
Information  

 
Takes information from sources without 
interpretation or evaluation. with the 
intention of finding right answers to display 
for credit. Accepts viewpoints of experts as 
fact, without question. Ignores contradictory 
perspectives. 

 
Takes information from sources 
with some interpretation: begins 
to use texts to acquire a 
foundation of knowledge and to 
develop a coherent analysis or 
synthesis. Subject viewpoints of 
experts to a limited amount of 
questioning. 

 
Interprets and evaluates evidence 
to develop a comprehensive 
analysis or synthesis. Evaluates 
texts for their scholarly 
significance and relevance. 
Thoroughly questions the 
viewpoints of experts. Seeks out 
sources with differing 
perspectives. 
 

 
5. Disposition Toward 

Critical Thinking 

 
Does not challenge own point of view or 
that of others: demonstrates an intellectual 
laziness- “it’s all just opinion.” 

 
Demonstrates a willingness to 
work through complexities and 
frustrations inherent in thinking 
through different views on 
important issues. 

 
Demonstrates a preference for 
reasoned discourse: shows a 
willingness to challenge ideas 
even when it is unpopular to do 
so: exhibits intellectual humility. 
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